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DREEICHRZ R D, HMZRIFTW3ICEMhbET, BHEHNBEZLNEVOERET
HB, ZTORDIKIFBERLTzX S1ic, CHBOEFEL Tldx  HFEH B BN DT DD HFE
HRRECH S, BERFEFHECH T2 3MHTREN T LB HHLZD, KED
FUREOPITHARANS NS T EDNRETH B EEX S, MH(2016) & XEEZEL,
JISHBREAICHAANSRERZELTWAD, ASHEEEZEHA TV AHBRBEROHA
BTHaT hEl, TOHEBHHSELHGELERBEL TOEWVATEENED D 5, FHA15H
DORERMEL T2 T LB TEUIHIRNTH 5H, KFELROHE NGB HEE
SHOTEZHABAN, RIETE 3EOEEE (907X 3[E) 25T LBV,

5. &bWIC
FREH OV RFBARICKETH B LT V77— &N B IFE L., HEEAE TR
ARRICHEGE R 2 HAANS T L ZRR LT, S RIOFEIMRIRE N IGEH B RaT B
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B CRONIZZEEICH LT, HEEHOHRROA ML IFEHE ICEI TN B Mz HE L
TeDHTHY, I OBRIGEHBICN T A2 H M L. HFREDOHFKOH FD
HERROILWEEZ TS, ReHBEMIVTVWERGEICH T 2RMREFAEL, 2
DABZFEL T, ThOORMICHENTE ZRBEHEZEKTE SR ZHEET S
TEWRETHBLEEZ B,
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A Read & React approach to using textbooks communicatively

EE (Abstract)

AR Tid, Read & ReactE WS RN S, BREREMALZaI a=hT « 7%fEED
AJHEMEZ 78RS 5o Read & React&id, HFEDT 7 A M Context Setting, Language in
Text, Content Construction, Discussion & Presentation& 9 4 DOEEBELT7 T a—

F925EmTHD (HH, 2012), ThEOEHERET ST LickD, RENEHGE
A2 —va VEENOBRICET 3 LhliffEha, FHle LT, BEHK Mo
A —va VHGEE] IR 2REZD LT, (kD TBREHEER ] ORERWD
ICEDBZ BT LN TEBRINIRELRET S,

¥ —7— K (Keywords)
e, HEERBE . BRlE. Read & React

1. FUBIC

PFUTO¥PIREEE X D BEZRICBI 2 HFEOFERE X [HEE »5 a3y
— g VRGFE] KBITU, FRB4AFEE X D RETEOXALEIEEEETIE [HFEaS
A= —vaYv] EVWSAMICHENE L EhD, BEROZEBICERETHRNSG XS
<. WRRBE DL 5 HEE, EROEBNEII 2= —va VENOBEREXIET S
CETHY, ZORBRBEICHECORERZFBE L TRONG, KETRERBHEHOER
R, EOEREEMHT 2HRPEMRYUZEOHBICERON TV A HEAENZVLDITH L,
HERPEEFLR TIBREOMANIIHRTSH S (N, 2011, LMo T, HEEHE
kBB ANER B




& oA E:3

IC&o T, FRBORERBEL TOMCERDII 2 =7 —v 3 VEENEERT 20HK
LS N, 2011,

—fRICERIEIZ10 ~ 120D S ENTH O FRBERO/S— M ahhTn 3,
PR, 28— MBICHTHERAOMERSSGEMG. NEERE, Pl ZRE E o2
HUTEMENSGD, COXSAEER, BRFOASPXEEZHFT 2 LzEhh
BT, VbW MFEREHILE) Tha e ML R6NS (GEM. 2016),
feLic, e ABREBONBEZHERLUIZELTE, THERDOII 22— 3 VEE
NOBRRICET 5 C EHEFNE, BRI ED, Lizh-> T, Thh b5 0HEFEHEEICE
WTIE, M a=h7 4 TICBREEHZ S W3 EHAZRD, BRECHTET7 S
n—FOA%ZEE Lz hidk sz,

ARTR ETHREL I 27— a VEEIKRU [455RE OGREEME LUK LT,
Read & React WO RIS W eI a b7 4 THEAREREDH O HEIERT %,
EHE LT, MEER2EEENMSRE L a2 22— a VEGED ] ORERKEZR
# L. Read & ReactHDARIBIFEDOATREMEZER L T2\,

2. FRELAI 2 - a vEDOMR

WEEAEOBEEE. DI 2 =5 — 3 VB (communicative competence) @
BEREXRT DL TH B, TORD, BAIKIFOAI 2= — 3 VEENIZIEX % Hi
WA EE DT EHROENS, TNETOIAI 2= — 3 VEEhEE, Canale and
Swain (1981) **Bachman (1990) Ic{FEhB K3, A3 2=/ —¥ 3 VRENZERH
fie)] (linguistic competence) -2 FFRAEE/] (sociolinguistic competence). #HFRVAE
71 (pragmatic competence) &\ o7z FBENICHEL, ThTh2 S Sl VEENIC
DT B LS, BINTERRTNRTTIVICEDWTE I (HFl. 2005), 53%qH
BEH DIEEOHFIERE L Rz TN ACEFR (I—nw/SHHESRAD &, COBHAICH
S>TREZINTVS (Council of Europe, 2011), LML, TOETIIE. EATNDT
fige HELORGHEDSAT LB HIR LT, DHICHIT 2 LWV EZPATV S, flX
&, STEHESIECERES] (grammatical competence) “PafifEAES) (lexical competence).,
EIEAES] (semantic competence) &WoEENDNLKZEDE LTERSNEH, 5
BEN L BRREN D ED K S BERICH 2 D0 EMEFTZ2C LIZR#ETH S, TDXI I,
dAIa2=F—aVREHEENT % T2l s 5 T LICBELDEI»N TS T,

p=[1113
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4 DEEIDOEEL LTDAI 2=y —¥ 3 YVRENDZEGHPRIZODTH %,

T, A3a=F—vaVviEhid, EOKSKETIMEENBERETHA 5D, AW T
W T2 —YavEENE, TEQKSBEERY (EF) Z2EDOK S REFERZMEST
CREITENTESNIE VWS AN 5ERT B3 7HZ2HR S (HHP, 2005), Z A7 &,
HOHNZT 5, BEES . BR2HEL, VA v 2 flT5%E, bhbnHBPHLD
EEDOHRTITI HEW2TRAZZVLEDTHD, SHEMHZMES 2R (verbal task) &
bz 2 X7 (non-verbal task) ICKAllE N5, AT, FFEEB EOBZEN S, i
FICERZYTHTILLET S, COFNLECHBNEVS ZRATZHNCES L, FHIIEE
RICFHEBC DOV TOERZIRE L. AHERZHETZE o0 Z2E5X5 LV BHEZR
T95bicfTbhsd, COXKIiC, ZAZ7EEHWERMYE (goal- orientedness) #% L
TV, i, ARC, BEMNMEWS 2R 7, OERiER, BREERL KB SBY
Y —A (language resources) ZHWERTNETZERITT S LN TEAEV, BEMICIE, My
name is~.%°, I'm from~. &\ o730, KA E2K 785, Nice to meet you. 2\ o7z
HARBEZERT 5 C ehRkDEN D,

D EDM@mM»D, A3 a=r—Ya VNG, SBYY—AL XAV IHE (task
handling) OMHFEERIE U TEIINCREIRT 2T & TES, S V—AZREILETRSC
EICKDRZATOMBEINEED, MABRZAZICROHB LB LTSEY V— AL
2% &S FHEAEEBRNC Cicidd b, LIzh > T BB EREKT 2 LTt T8
ag UV —ADFEIL] & TRRAZWBREA DM L LWSHEARE DT LIRDEND, F
LTERIEIMEZRRATADICAVWSNEZEM (XTUTI) LLTHMBESFSC L
BTED 1) DX, BRFOT VA 2B LU TR IZ ARV I TE 3 1 EHIC
DT B AT, ZOFTICRHEZSiE) V—ARARITETEHARECEEDTH %,

1. ZEFEICEITH3HRBOMEDY



3. [45#E] LRead & ReactDim

AiffiClk, I3 2= —Ya VRENESHEY V—AL XA NEOHEME L U TEHREMIC
X BPHHB 2R L, BRBONMBE DT L 1BE#IZRTz, AHiTldRead & React& 5
BHEzEBATAHHEE LT, b3 455 LI ZBEEZ EOX S IKfiEDT %
NE e idm Lz,

Fafigel &, VA=V TV —T 4 VIDBHRARABEAFIV (receptive skills) &,
AC—F T S5A4T 2 T ERBERAFIV (productive skills) Za &3 38R L
LTESBEN, ThoEMELEEEBNEZII 22— a VEENIEERYT 5 L HUGE
BEDHEMNL LTASHEHENTER, LML, TTTOEEGMNE LT, [4HHE)
EEEE (AFIV) Tla%RL, 2RI ZZRTT2HORRAE—TF (mode of expression)
THBEVI PEBETATEIZTNUIE LN,

FRICET AN E VSRRV BEZTHE S, —RICEBSHNIE. BERZRICTHE
THDLNB T EBRZND, A—)VFZRLTXEDETITONEtdH b, VWINDY
A6, TEFICOVWTOERZMEICHRE L, ABBERZMET 2L ITE] LS
EVIRIEEL TWAD, WEORBREAC—F VT, REOHZRREIAT 1TV S &
RE—RZHELTETENDZEDTH S, WE—DDHlL LT, TKETHELZRZITS)
EWVWIRRIBEBEZTHELD , BEOBHEZIEL EVIENSFRARV AV THERD
HETH L., THEFEKC, #BRENEZHATHNAEZERTZ L0 U—T 1 V7%,
NEE /) — FRBERICEEAT R VWS T4 T4 J ., HBROABICH L TERZBNED
BHZETZLEVIAE—FVTOMEGFET 5, TOXIICEZAS L, [RETHEZ
235 EWVWHRAZRVAZV T REICD & T HHRLGREET— FAEGNICHWBN
TEITENS, HEE—FREOZAY (multimodal task) & U TIRAB T EMNTE S,

Tl AC—FVIRIAT 4 VI ERRBE—FL UTRATGA. TRAFV) LW
SHERZEDX S IMBEITENBERETHED, amrklicdRs e, AFILeld, %
A DOREMN G R T 2R T 2 DI E NG LD TH %, HIZE. REOHWELZT
BLWVHRATRBTT B BENBZEREICSCTLAVAT L, REVE EDFRS
EERLUENSERZELDZ L0 /— b T7AF VT AF)V (note-taking skills) P&
A (summarizing skills), ERi%Z 7 2BICTTRICE ST, MmzEICRD S L
BBESBNRICT 3 Vo EREAFIVEERT S kb bNE, DL EORGEZ K
FZX, BRI EEREE—F, AFIVOBGREBRELIZLDONK 2 TH 5,
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(RFN]) /—bTAF0T - AF)0, BRAF IV, BEAFIVE

M2, 2X7¢RBE-F, S8 VY—X, AFIOEE

DI EDORHHACHEDE, AROT—<THS EETHREZE L CREFEZZLE TS
EVSIRATBEZTCHE I, TORAVIE, BREBEONBZHATHETS (V—F«
V7)) RITRELS., AEZOHEEELTHE, UL RE—F2F, SA4 T2V
7). ARIKDWTERRMEZTTS (RE—FF, VAZVY) Lo lHAHEERE
T—FZBELTETEND, LA >T, BREREIHIC [HE] (read) &V 175
DHTIRIRL FATARICHN UTERRGERFEE—F2ELTY 773 %175 (react)
EVHBREMLRB TN RThiE RS hn, ThE TOBEREREETIE,. 77X POREA
PIHEOHRIT TRVENN, ReadE DI TR THRMLTWIELEES TLATES (&
HEfth, 2016) T TARTIE, TI220T7 4 TICBEREZHABTOOREL LT
Read & React& W\ S &2 H/R L7V

Read & React& . #ERIEDT 7 A F2dHis. NAEZHIET 5 L5 Read DMIEICHN
Z. TOABICH LU TERABRERE—FZBLTHEADY 7 7a 235 L (React)
ZEMUIAEMTHS (HP, 2012), U7 7 3 VIZid, reporting, commenting,
summarizing® 3 D DIGEE B Z XN %, reportingld HEBHR (fact-statement) B D i
BTHO, TVAFNODNBZZDEEMETSEDTH S, commentingld, 7R BGHR
(opinion-statement) BOIEFTH O, FHALNBIC DOV TOMANZ RFEZARR T4
T&H 5%, summarizingld 77 A N ONAEZER T 21EHTH D, fact-statementt TH %



LS #

ERAFFIC, FAFIC KB HROBEEERZ S £\ M F1 Topinion-statementfy 7z
TRTEDH S, INbDIT7I¥avid, —RICAE—FVIRCIAT 4 T DREE
—REEL TIN5,

ML b7 % Z . Read & ReactD#ZZETI3. (1) Context Setting, (2) Language in Text, (3)
Content Construction, (4) Discussion & Presentation® 4 DOHGNSBREFET 7 A M7
THu—F%9 %, INLOEBZHRETET EICKD, RO THRFH(LE ) fazr
DA, O3 2= —Ya VEEIOERICE T 2EEZRMIT A ENAREL KB T LN
HFENhs, LT, ZhEhOEHCOVTRTOER,

9. Context Setting& &, 77 A M &#% « UL SARO HIC ALiE D) % SCARTE
(contextualization) &. 77 A MBS 32 ERAMOEIE(LL (schema activation), £
FEEHSOEE - BOEEEE 5T L (personalization) ZRb5WVWE LIEEEITH S, B
i AEmRE LT TO X S ImBREAB T 6N, 77 A POT =<0y VIVICh
CTHEERT 5T EARDENS,

ZA MV BAXNEZEE - TR 5,

TOARDET a7 IVER (BE - AFAL) hEAXNEZTFT %,
T—=ICDWVTD YA X (True or False* % 558R)

G - EF - IVF AT 1 TIEROTEH

H A GEAE R Y ST — 2 1ERD)

SD¥E (BB Z > fe A A—Vi#E)

vz TR TR UlcsEai ) I —F

Hi ) U —F I K % HEHERAEY A b OIERK

X IO EBEE=

Ric, Language in Text& &, SiBY VY — AR T % 305 viEs. BRERZCICE
RZEYT, ZTNEDNT VA FDHTEDL S ICHWENTWAD ZHERT HEEITH 5,
Bz, 727 A b OHORHRREF E Vo HEBICERL, ThERED X S =k -
WHEZ L > TV A ZEZEZASFEHNETENS, BAEGIXETTIRD EIF5H, TTTOR
AV ME UEREREZ R SYIO L TIRRT 5D TId%RL, 77A WS RD
HICALE DT THREE 5 L VWS TH B,

Content Construction& &, HICT 7 A FONEZERT 57213 THL., EEBHENZ
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Nz % (construct) T EICHEHMEBEWVW BRI TSHS. EEMICE, BENTZ A
F DAFICHT ZRMEZTTO, EENZTNICEZ S &0 5 EEP, 7HRoT—7v—
FRIEREE DB E VS TEIICINA, T AMDABREA TR Me &> THENLTS
7E®) (visualization task) *°. _kif U 7zreporting, commenting, summarizingZz (& U &
TRMLDVT I3 AEHCROH C ENEEND,

% DDiscussion & Presentationld, 727 A hOWAX/IEES 5T —<IcDONWTY
P—FRTF RAvvay, TLEYTF—vavET BN THS. Thicid, K&EL
Project Type, Act-Out Type, Issue-Oriented TypeD¥EEI N E £ N %, Project TypedDiEHH)
Ll RELET—REDVWTHAERRZ V=TT ad =7 b 2ZTL, BEZH
BEEHLES LD TH %, Act-Out TypeDiE#E, 77 A +DH2ZGFHZMH L, HFET
HAZE->THESEDTH D, FICHREXDEEICHIRNEIEHN TH S, mEDIssue-
Oriented TypeDiE#E)E. (¥ 2— QLBEDORMENRDLNZME) KOVWTEEHTHYE
ZF Y« AT RV REIED, TV—T THmZTobDOTHY, HEWNET—< 2K
SFCHEMNTH %,

Read & ReactiC B3 5L LD 4 DDFZF LHIL DM, K3 TH5,

Context | [ xhieie, s, i
Setting ! R ORI - B0~ e

Language | | FOIAROFTEREY Y—A (X
in Text fz*‘ A ﬁ BRRER) OFRELERD )

Text

Construction summarizingZp KDV T I La

Discussion & (DProject, @Act-Outm,
Presentation | (@Issue-Oriented B! O {EH)

L A

' ™
q Content | | AR, reporting, commenting,

3. Read & React®2{4{5

4. SEFER (23225 -2 aVEEL] OEBREN
AT, B 2EERNRE LI ar—va VHEETORBHEFZELT
Read & ReactD#F A HICE DI WHAR BB DS D 2/ LIz, AEBETIX, PRO-
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VISION English Communication IlI (fAEZ)5E) DLesson 2 Are You Really a Sloth?DPart
3M Y Liffee A/S—FDT—RIE, FYTE/OMENEBZERETH D, AUILUT
DEDTH %,

One afternoon, the sloth starts to come down from the tree. It's moving a little faster
than it usually does. Reaching the ground, it makes a shallow hole at the base of the tree
with its tail and puts its droppings into it. It covers the hole with dead leaves and then
starts to climb back up the tree again. While doing all this, the sloth might be attacked or
eaten by one of its many enemies — jaguars, eagles and large snakes. Why does the sloth
take such a big risk?

Thanks to recent scientific research, it has become clear that there is a good reason for
this behavior. Burying droppings helps to fertilize the sloth’s food source, the tree it lives
in. In fact, the sloth gives back to the tree about 50 percent of the nutritional value of the
leaves it has eaten.

The sloth is only acting instinctively but it is doing something important for the
environment. The tree needs the sloth, just as the sloth needs the tree. The sloth and the

tree live side by side in the forest.

(fi))E TPRO-VISION English Communication I1] pp. 21-22& D)

FIHHIC, Context Settinglc & 2HAZITH, EilL7z& 51C, Context Setting & &
77 A bttt 2 « SYEHISUIROHICHTE DV % LRIRFIC, RO & D FARZ E ML
ERBZLZEL, V=T 1 VI OIS Z2EmDHZ LZ2RBNVET B, HEIDER
R LTRRABREDODEETENEN, ARETESDIE (B T7ov P «T472l
YY) ZROICEBZT o1, SDIER. HAMRICDVTOHIGE, TREN—/)
T R TRW—mTen] Lo fe—EBOERFXN Z O THET T 2HEETH D, OH
FHEEBRTLULELIEAVENS, TOAEER T T/ ICHd 2FEICEEZTO, H
WENEEEEFEHR L THADKI BT I TICE L, FBRICOWTEREBIIATIC
D, HRETHROMOBRLHETo e, Eie, BHICXDERELE Bz, #
BOXA T4 THEICE RAROMERZITO. EROFBR ML TRR Uic, FHC Tugly—
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cute] % dumb—intelligent] OFICEBNTIE, EfEL XA T THEOERNKEL S
MANTHD, EREOBLZES XD T,

il O—

1 2 3 4 NET @==rm===@

(1) lazy —< : | active
b
ugly  |—— | | cute
1
(3) dumb | ;\ ! ! | intelligent
LN
(4) slow == ! | fast
\

(5) small | - | big
(6) quiet  |—e=ry ! | noisy

F4. SDEDEM

ZRIT, Language in TextDiEENICHE S, LibLizLdic. TOFEHTEIEHR) V—RA %
W d 5 30EviER. ERXRFOIFEEZT 7 A FOXIRZEL THRD ST Ehbne ik
%o AEEKTIE, BED-ingBlcEH Lie B8 21> 77 A MR, UUFDXS
BEFAD-InglEHBHV NI TL 50, (NIZETE, Qo7 Q3B L
LTHWSNTWA,

(1) It's moving a little faster than it usually does.
(2) Reaching the ground, it makes a shallow hole at the base of the tree ...
(3) Burying droppings helps to fertilize the sloth’s food source, the tree it lives in.

FRICINEDOXEIRL. 3DD-inglEATNZFNED X S 58k - BhExE > TV
BONEEAEED, FENOOBREBEZ, ROX S &RHETS, -inglbOKL &
BHREIE, DRI TOER LICKEE] THS (HHP. 2013), (NDHFHEIE. movek 58
TEDMEITH TH 2R T 2-inglE R L TH D, BiEFEDiseHAGDE > T #oTn3 ]
VD EIEINEBIEICSH 5 L0 I T EMRENT VS, RQDSFMIOEAE. bedl
AR ORFENCIEPILTH D BENER L T0E  EDANRENTV S, (3D



& 2

Bk, Skl T I~952 L] LW AFERIC LD TH S, TDLS
iy [Al—D-nglENT 7 A DR TEDESICHWENTVWEMEEZEZS LICED, &
B MERGHICE LT SGEO D REL 155,

LFEICINA . tolc BB B /iBE# 2179 C L AHETH B, toDREEBER(TT ),
face to face WS ARIICIRE NS K 57 TN THAH (k- P, 2009)., T
NZBEATT VA NDoOHEZEZEE %,

i

e e L LD

One afternoon, the sloth starts to come down from the tree.
It covers the hole with dead leaves and starts to climb back up the tree again.

Thanks to recent scientific research, it has become clar that ...

R P
w

In fact, the sloth gives back to the tree about 50 percent of the nuturitional value ...

UEDS B, @R E/ EARMENT SEBEVREDND P TOHBITSH S, Q)id
HWGEEHiETH 50, bbb WBEEEZIT T3 L0 S IRED, BEORERZE L [

FoTVBEFEINRERVWES S, ()eQBHICNEFADOLFANMAETHSD. Thi
come down*climb back& W H BIfE L REBIICAIE G S LS 2 e b, [(Thhb) ~
THTEL] ELTTMI BT LARETH %,

Language in Text® {5 @)%, Content Constructionic A 5., T T Tk, T HRIFIC
BRHE N TV NABRLEZ PO L Lz O8I & 2 #EEE 21T (B 0 What is the
danger to the sloth when it is on the ground?**How does the sloth help the tree?). s
R d %, 0%, EMEEARKXOT -7 — P RFERER, RV E> THEAZHIKE
Bb, VIARKWTCEAZMR L, T7ANONBMBRONDIERIET, LUTD3 DD
V7 ovay - ZAZICE D #E,

(1) B RAEZIEH LzSummarizing Task
am PR Navigator2 15 H U 7zRetelling Task
(B) 72 A b DOANAEZHFEMICKITT B Visualization Task

S

(T, ERRS DL SR T—F— b 2EM L, ThZNORWIC U THEE T
BT BEERT 5, EKRTH, ERERT I E> TBAEVOREZHER LAV, 0
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%7 I ARKTEAGDET S TTHRTRENZITI OO TFERORETH S, Ric
ERERT— 27— DORERIEDN 5B ZE ERICR D T, KFTRINEEREI,
HLETHLXEDINZTET— 950D THD, BEHZERKT 2T LERVS
RAENR TR,

One afternoon ...

What does the sloth do? —

It makes a hole ...

Where does it make a hole? —

What does it put into it? —
The sloth takes a big risk ...
What kind of risk does it take? —

But it fertilizes ...

What does it fertilize? —

How does it fertilize? —

The tree and the sloth ...

5. X EH

DT, 2RDEHICKBENFITH S, KFOEHIET—0 > — Ml hTn3a
KB THBH, MELL, TVAPDRA Y P eBEATED, BHELTEREDOHERVE
DEZE>TWVDS, BAIDEFNT— I o — MBS NHE LOREEZZOE EHNT
Wa—7, 2FEOES T 3 3CHDHIE L Dunfortunately & W5 RilF®, 43X HDdo the
tree good& W5 EKBL, 2L T 53ZH®Din other wordb W) T4 Ad—R « I—Hh—7 ¥,
HHEDFHY V—AZBMIICHNTA ) IF ) 71 N5 B ZF> TW5, Fiz, &
DI DN TIE, BREASI TIEThe sloth and the tree live side by side in the forest.
LIx->TWAM, ZNZ NThe tree and the sloth support each other to live.*®In other

word, the tree and the sloth have a strong relationship with each other.® Xk 51z, FF<
NG T =AM TETCVBENEHNTH S,

EHEIC KB BERHO
One afternoon sloth comes down the tree and makes a shallow hole near the base of the

tree. It puts its droppings into it, and covered with dead leaves. The sloth takes a big risk



H A £

that it might be attacked by enemies. But it fertilizes its food sourse and sloth do this

instinctively. The tree and the sloth support each other to live.
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One afternoon the sloth climbs down to the ground. It makes a hole and puts its
droppings at the base of the tree. Unfortunately, it takes a risk that it might be attacked
or eaten by enemies. Its droppings and dead leaves have 50% of the nutritional value and
do the tree good. In other word, the tree and the sloth have strong relationship with each

other.
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Sloths are amazing!
@ They fertilize the tree they live in through their droppings!
(@ They only have to eat three large leaves a day!

® They have existed on the earth for more than 300 million years!
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Crocodiles swallow stones because stones help their digestion and control their buoyancy
in the water. The teeth of a crocodile are not designed for chewing, so crocodiles don't
chew their food. Instead they swallow their prey. Then crocodiles swallow stones to grind

up the food in their stomachs. Some of this food come out of the crocodile’s mouth and
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used as bait to attract more fish.
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Fear of Negative Evaluation in Foreign Language Anxiety

among Japanese University Students
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1. Introduction

In my experience as an ELF teacher, some Japanese EFL learners are often reluctant to
speak English in class. Is this owing to only shyness? And if so, why are some outgoing
learners still unwilling to speak English? These questions primarily motivated me to carry

out research into foreign language anxiety (FLA). One noteworthy claim from Motoda
*  HLERPEIBEE B
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(2005) was as follows: low L2 proficiency and fear of negative evaluation (FNE) provoke
FLA although there have been a number of research and studies concerning FLA which
have attempted to identify levels and sources of FLA since the 1970s. In spite of this, it
seems that FNE has “attracted little attention” (Kitano, 2001, p.550) in FLA studies. The
reason for this may be because previous FLA studies have focused on identifying FLA
itself rather than looking at FNE which is likely to be a subordinate construct of FLA.

With regards to FNE, Aydin (2008), Idri (2011), Kitano (2001), and Shabani (2011) recently
focused on the relationship between FLA and FNE in language learning. These studies
confirmed that FLA and FNE were positively correlated with each other and that FNE
was one of the possible sources of FLA. However, in their studies, there was no sufficient
explanation about how FNE comes out, what kind of effect FNE has on learners’ language
performance, and what causes FNE. Hence, it would be advisable to investigate the FNE-
evoking process, the effect of FNE as well as its cause.

It is difficult to find a point on which to base effective research, and even to focus on
FNE in FLA study. This is indeed crucial since FNE studies in the area of FLA are almost
neglected. Therefore, this study needs to begin with psychological research where FNE
has been more extensively examined. According to these studies (Clark & Wells, 1995;
Leary, 1983; Rapee & Heimberg, 1997, Watson & Friend, 1969), FNE is a specific form
and a core feature of social anxiety and social phobia. Applying this to the domain of
language learning research, it can be hypothesised that FNE is also a specific form and
a core feature of FLA in EFL classrooms, There were three purposes to this study: to
explore the FLA-evoking process based on FNE, to examine the effects of FNE and to
investigate the sources of FNE. It is hoped that learners’FLA will diminish and will thereby
increase utterance opportunities by applying the findings of the present study to EFL

classroom.

1.1 Fear of Negative Evaluation in Social Psychology
Pioneer research in FNE was conducted in social psychology primarily by Watson
and Friend (1969, p.449). FNE was defined as “apprehension about others'evaluations,

distress over their negative evaluations, avoidance of evaluative situations, and the
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expectation that others would evaluate oneself negatively” (p.449). It was concluded that
FNE is “the specification of a construct social anxiety” (Watson & Friend, 1969, p.448). Schlenker
and Leary (1982) and Leary (1983) developed Watson and Friend's (1969) study and
formed a self-presentation theory of social anxiety. According to this theory, social
anxiety was described as psychological apprehension provoked by the anticipated or
present personal evaluation from others in imagined or real social situations. Leary

claimed that FNE is a core concept of social anxiety.

1.2 Fear of Negative Evaluation in Clinical Psychology
In the area of clinical psychology, Leary's (1983) self-presentation theory was
incorporated into Beck and Emery’s (1985) cognitive theory of depression by Clark and
Wells (1995). They presented their own cognitive model which illustrates the causes and
process of social phobia (see Figure 1). With a more detailed explanation of the evoking
process of social phobia, Tanno (2001) described six stages. An explanation of the social
phobia provoking process is as follows. When individuals with social phobia are faced
with a feared situation, negative assumptions are activated by one of three self-schemas,
and the individuals automatically perceive their performance as social danger. Then, the
individualsattention is shifted to a “detailed monitoring” (Clark & Wells, 1995, p.70); they
feel negative evaluation from others (FNE), and somatic symptoms (eg. sweating), cognitive
symptoms (e.g. mental blanks), and safety behaviours are also activated. The symptoms
and safety behaviour reinforce the perception of FNE.

Having reviewed the above anxiety and FNE studies in psychology, we will now move

on to look at studies in EFL in this area.
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Figure 1. Cognitive model of social phobia devised by Clark and Wells (1995) and adapted
by Tanno (2001) which indicates a six-stage social phobia evoking process.

1.3 Studies of Foreign Language Anxiety

As well as developing teaching techniques, methodology, and syllabus design, in the
1970s, educators and researchers started to address the learner’s individual differences
including affective variables(e.g. motivation) (Kurahachi, 1991). According to Scovel's (1978)
review, the 1970s studies had attempted to investigate the relationship between affective
factors and language proficiency. However, the results were inconclusive owing to the
fact that “a wide range of variables are lumped together under the rubric ‘affect™ (Scovel,
1978, p.129). This view prompted researchers to begin to address the relationship
between language proficiency and individual affective variables rather than treating
affective variables as a whole. With regards to anxiety as one of the affects, Horwitz,
Horwitz, and Cope (1986) proposed to integrate three constructs from social psychology
into the concept of FLA, namely: communication apprehension, test anxiety and FNE.
They also developed the Foreign Language Classroom Anxiety Scale (FLCAS). The study
revealed that FLA was distinct from other general anxieties and FLA was measurable
using situation-specific anxiety scales such as FLCAS.

Horwitz, Horwitz, and Cope's (1986) study was also supported by Maclntyre and
Gardner (1991) who explored the relationship between learners’ FLA and their language
achievement in French using questionnaires based on 23 different types of anxiety

scales. Factor analysis revealed that FLA was distinguishable from other types of anxiety,
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and therefore FLA should be measured by an anxiety scale specifically designed for
the language class environment. All of these studies have contributed greatly to our
understanding of FLA, however, as Motoda (2005) insisted, none have yet explored the

possibility that FNE could be an FLA-evoking factor.

1.4 Studies of Fear of Negative Evaluation

Although Horwitz, Horwitz, and Cope (1986) and Aida (1994) found FNE to be one
of the main components of FLA, studies into FLA still placed little emphasis on FNE. The
research conducted by Kitano (2001), however, discovered that there was a positive
correlation between FLA and FNE. It was also found that the learners’ level of FNE varied
depending on the level of instruction, the experience of going to the country where
the target language is spoken and the perception of lower language ability. Building on
Kitano's study, researchers then started to focus on the levels and sources of FNE and
three significant pieces of research by Aydin (2008), Shabani (2012) and Idri (2011)
were administered in this domain. Each study was conducted in a different context,
and utilised questionnaires which were a combination of Leary's (1983) Brief Fear of
Negative Evaluation Scale (BFNES) and Horwitz, Horwitz, and Cope’s (1986) FLCAS. A
significant correlation between FLA and FNE in the Turkish EFL context was found by
Aydin (2008). Along with his conclusion that FNE is “a strong source” (Aydin, 2008,
p.437) of FLA, he also described the major FNE-provoking sources as coming from:
“fear of negative judgements by others, leaving an unfavourable impression on others
and negative thoughts of others” (Aydin, 2008, p.429). Shabani’s (2011) research,
which was set in an Iranian context, backed up what Aydin had found and discovered a
significant correlation between FLA and FNE. The major sources of FNE were also similar;
“Leaving unfavourable impressions on others, negative judgment by others, and fear of
doing and saying wrong things” (Shabani, 2012, p.2382). To investigate further, Idri
(2011) conducted a study on 108 Algerian university students who were found to be
suffering from FNE. The results showed that FNE existed as a part of FLA and that the
sources of FNE were: teachers, peers, low language proficiency and low self-confidence.

As for FNE in the Japanese EFL context, Brown (2004) in his conceptual study
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confirmed that the two constructs (i.e. FLA and FNE) were related to each other and
claimed that FNE from peers can be one of the sources of FLA for Japanese EFL learners.
In contrast with previous studies however, Brown (2004, p.16) went on to explain this
aspect of FNE in more detail and described a "double bind" situation where learners
are caught between the fear of being negatively evaluated due to their lack of language
ability and the fear of negative evaluation due to their high ability which can equate to
“showing off” .

All the above FNE studies have made important contributions but have only been
concerned with the levels and sources of FLA and FNE. Moreover, studies into the FLA-
evoking process based on FNE and the effect of FNE on EFL learners’ performance have

been mostly neglected.

1.5 The Related Features of Anxiety and FNE in Psychology and Language Learning
1.5.1. Short-term Development of FNE

It seems to be possible to apply the concept of Clark and Wells' (1995) cognitive model
to the FLA-provoking process based on FNE. The stages below offer an example of how a
learner’s FLA and FNE can be caused in a single language class:

Stage 1: A learner is faced with a feared situation in the language class.

Stage 2: In the learner’s mind, a self-schema related to feared situations is activated.
This leads the learner to evoke negative assumptions where (s)he presumes
that (s)he will certainly fail in the activity.

Stage 3: The learner’s anticipated or real failure of the activity is perceived as a social
danger.

Stage 4: The learner observes self as a social object and fears negative evaluation (FNE)
by others.

Stage 5: Somatic and cognitive symptoms emerge, and these symptoms reinforce FNE.

Stage 6: The learner activates safety behaviour (e.g. talking less) as (s)he does not want
classmates to evaluate the performance negatively nor to notice the somatic
and cognitive symptoms. If the learner regards the safety behaviour to be

ineffective, the level of FNE and the somatic and cognitive symptoms increase.
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The stages explained above centre on how FLA and FNE come about in the short-term.
A consideration of the long-term developments of FLA and FNE will be mentioned in the

discussion section.

1.5.2. Debilitating Effects of Anxiety in Psychology and Language Learning

It appears that the debilitating effects of FLA on language performance have similar
structures and features as social phobia in Clark and Wells’(1995) cognitive model. This
can be seen in Table 1 below which compares the somatic and cognitive symptoms and
safety behaviour of Clark and Wells'(1995) cognitive model with those of FLA studies
(Horwitz, Horwitz, & Cope, 1986: Scarcella & Oxford, 1992). The fact that all other
categories in FLA studies contain similar features to those of the Clark and Well's cognitive
model (except one achievement behaviour i.e. excessive study) is likely to support the

idea tha they stem from the same anxiety evoking process.

Table 1. Comparison Between Social Phobia and FLA in Terms of their Symptoms and Behaviour

Social phobia Foreign language anxiety
- Sweating - Sweating
Somatic - Shaking - Shaking
Symptoms - Blushing - Increasing heart beat
- Stomach churning - Lack of concentration
» - Mental blanks - Forgetfulness
Cognitive s a . : .
- Subjective difficulty talking - Getting frozen in a role play
Symptoms | ; :
- Feeling of wanting to cry - Nervousness
- Deep breathing - Excessive study
Ktavitnsat = Self—moflitcning thoug‘hts .
- Rehearsing sentences in mind
Safety - Ignoring others
Behaviour - Avoiding situation - Absence
- Avoiding eye contact - Avoid studying
- Changing the subject - Being late for class
- Talking less - Low voluntary participation
Reduction - Distraction in class activities
- Don’t talk about self - Not handing in work on time
- Crouching down - Pretending to be apathetic

- Carrying out the task with
minimum effort

The possible reasons why there seem to be several common features between social
phobia and FLA may be because firstly, FNE is a specific form and core feature of social

phobia (Clark & Wells, 1995; Rapee & Heimberg, 1997) and secondly, FNE is one of the
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fundamental elements of anxiety (Motoda, 2005). Hence, the Clark and Well's (1995)

cognitive model can be applied to the FLA-provoking process based on FNE.

2. Research Questions
The object of this study was to explore learners’ FNE in FLA in terms of speaking
English in EFL class. The study set out to address the following three research questions.
RQ1: What kind of FLA-evoking process exists among Japanese EFL learners?
RQ2: What kind of effect does FNE have on Japanese EFL learners’language
performance?

RQ3: What are the sources of FNE among Japanese FFL learners?

3. Method
3.1 Participants

Interviews were conducted among eight 1st and 2nd-year university students (five
males and three females). All were native Japanese speakers and learning English as a
foreign language. Their English proficiency levels ranged from beginner to intermediate.
All interviews were carried out with informed consent. Pseudo names have been used

throughout this research to protect interviewees’ identities.

3.2 Instruments

To collect qualitative data concerning the students’ FLA and FNE, it was decided that the
research questions would be best examined through semi-structured interviews carried out
in Japanese (See Appendix for the interview guide translated into English). The interview

questions were constructed based on Clark and Wells' (1995) study of social phobia.

3.3 Procedure

Prior to the main study, pilot interviews were conducted with two female university
students (one intermediate and one lower intermediate). Having completed the
pilot interviews, the wording of some of the questions was modified to improve

the effectiveness of the interview. Following this, the main interviews which lasted



Fear of Negative Evaluation in Foreign Language Anxiety among Japanese University Students

approximately 40 minutes were recorded with the interviewees'permission. These
recorded interviews were transcribed for analysis and later translated into English. The
translated interview responses were compared to the six stages of Clark and Wells' (1995)

cognitive model and compiled into six tables, as shown below.

4. Results

In stage 1 (social situation), the interviewees mentioned a variety of situations which
made them feel anxious when speaking English in EFL classes (see Table 2). A common
concern facing the interviewees was the number of listeners and language proficiency of
the interlocutors. Other concerns including topic and task type appeared to affect mainly

students of higher ability.

Table 2. Interview Responses Concerning Stage 1 “Social Situation”

Interviewees Interviewees’ responses

Shin Speaking English to someone who I don’t know well.
Making a speech in English in front of classmates.

s Answering questions in English asked orally by the teacher in front of classmates.
Making a speech in English in front of classmates.

Hana Speaking English to someone who I don’t know well.
Making a speech in English in front of classmates.

Naomi Making a speech in English in front of classmates.
Speaking English to someone, even my friends.

Satoshi Answering a teacher’s question in English in front of classmates.

Asuka Being asked unexpected questions by a teacher in English in front of classmates.

Being in the presence of, or speaking English to someone who can speak more fluently
Akira than me.

Talking about a difficult topic (e.g. a controversial news item) in English.

Voshiki Speaking English to someone who I don’t know well.
shi
e Speaking English to someone who can speak English very well,

The interview responses which apply to stage 2 (assumption activation) can be divided
into three types depending on the interviewees’ self-schemas (see Table 3), as Clark and
Wells (1995) suggested: “excessively high standard for social performance,” “conditional
beliefs concerning social evaluation” and “unconditional beliefs about the self” (pp.75-76)
. The first self-schema applies to students who have exceedingly high standard for their
language performance as well as general performance. This schema leads them to have

negative assumptions concerning the level of spoken English they feel they must achieve
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in class. The second self-schema refers to the interviewees whose negative assumptions
arise when they predict they will encounter a language problem while speaking English
in class. Although the negative assumptions regarding this schema did not show
much variety in this research, it was noticeable that the interviewees were attentive
to their language performance as well as the reactions of the interlocutors/listeners.
The final self-schema is held by those interviewees with unconditional negative beliefs
about their language performance. The learners who possess these assumptions tend
unquestioningly to evaluate their own language abilities in a negative ways, for example, ‘T

cannot speak English anyway (Shin)."

Table 3. Interview Responses Concerning Stage 2 “Assumption Activation”

Self-schemas Interviewees’ negative assumptions

Excessively high I must make a full sentence not just use single words. (Shin)

standard for social I must not show my weak points. (Ken)

performance I must not be evaluated negatively. (Ken)
I mustn’t show my lack of English ability. (Hana)
I must use full sentences because others don’t understand me when I use single words.
(Satoshi)
1 don’t like it when other students do better in class than me. (Akira)
I must convey the correct meanings through a full sentence not just by single words.
(Yoshiki)

Conditional beliefs  IfI don’t understand what the teacher says to me in English, I feel ashamed. (Satoshi)

concerning social If the teacher rejects my answer in front of my classmates, it really de-motivates me.
evaluation (Asuka)
If I can’t speak English well, they will evaluate me badly. (Akira)

Unconditional I am not good at speaking to someone even in Japanese. (Shin)
beliefs about the I cannot speak English anyway. (Shin)
self [ am bad at English. (Hana)
I am bad at English. (Naomi)
I don’t like to speak in public even in Japanese. (Naomi)
The teacher is the boss, so I should not be talkative. (Satoshi)
I am not good at talking in front of people. (Yoshiki)

The third stage is concerned with the interviewees’ perceived social danger. The
interview responses which fit into this stage are likely to be comprised of low social
danger (LSD) and high social danger (HSD) (see Table 4), although this tendency did
not appear in Clark and Wells’ (1995) cognitive model. LSD (e.g. I was stuck for English)
is often followed by HSD (e.g. Things have gone wrong).
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Table 4. Interview Responses Concerning StaEe 3 “Perceived Social Danger”

Interviewees Interviewees’ responses

English sentences didn’t come out of my mouth (only words). (LSD)
1 feel things have gone wrong. (HSD)
1 was stuck for English words. (LSD)

Shin

Ken ’
I feel things have gone wrong. (HSD)
H I'wasn’t able to convert Japanese into proper English words. (LSD)
ana
I need to cover it up. (HSD)
. I 'was stuck for English words. (LSD)
Naomi : ;
['m saying the wrong thing. (HSD)
— I wasn’t able to speak English fluently. (LSD)
atoshi
I feel pressure to complete the tasks in my poor English. (HSD)
Kl English didn’t come out of my mouth, (LSD)
suka
I don’t know what to say about a teacher’s question. (HSD)
Al English doesn’t come out of my mouth, (LSD)
ira
1 feel embarrassed when others notice my mistakes. (HSD)
o English didn’t come out of my mouth in front of everyone. (LSD)
Yoshiki

I need to say something quickly. (HSD)
Note. LSD: low social danger, HSD: high social danger

The interview responses which fall into stage 4 are provided in Table 5 below, namely,
“processing of self as a social object.” In this stage, similar to Clark and Wells (1995)
who claimed that sufferers carry out “detailed monitoring” (p.70) of themselves, in this
study, interviewees' attention was also centred on the negative evaluation from others
concerning their language performance. Most of the interviewees mentioned that, at first
they felt other students’ eyes on them and then they began to fear negative evaluation

from others.
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Table 5. Interview Responses Concerning Stage 4 “Processing of Self as a Social Object”

Interviewees Interviewees’ Responses

Shi I feel the eyes of others on me.
in
They don’t understand my poor English.

I feel the eyes of others on me.
Ken They think that T am slow.
They think that I forgot what to say.

I feel their eyes on me.

Hana They think that I should hurry up and say something in English.
I feel their eyes on me.

Naomi They think that I am giving wrong answers.
They know my feet are shaking and my face is red.

Satoshi The teacher is the boss of the class and is looking at me.
They don’t understand my poor English.
The teacher may evaluate me negatively.

Asuka :
The teacher may reject my answers.

. I feel other students staring at me.

Aldra They will notice my mistakes like third person singular “s”, and bad pronunciation.
1 feel the eyes of the audience on me.

Yoshiki They will think I am not cool if I try hard to speak English.

They may not understand my English.

Table 6 lists the interview responses which describe the somatic and cognitive
symptoms that interviewees reported having when they speak English in their EFL
classes. The symptoms show similar features to those seen in stage 5 of Clark and Wells’
(1995) cognitive model.

According to Clark and Wells (1995), sufferers also use the symptoms to help in
deciding whether they are being evaluated by others. For example, a sufferer blushed
when she was faced with the situation she feared. This led her to feel that others were

Table 6. Interview Responses Concerning Stage 5 “Somatic and Cognitive Symptoms”

Interviewees Interviewees’ responses
Shin Feel uneasy. My heart is beating.
Ken Feel uneasy. Sweat. My face becomes red. Mind becomes a bit blank. My heart beats faster.
Hana Feel uneasy. Panic. My face becomes red. Feel my hands sweat.
Naom My mind becomes blank. My face is red, after that it gets even redder. They know my
feet are shaking and my face is red.
Satoshi My face becomes hot and red.
Asuka Feel uneasy. Mind becomes a bit blank.
Akira Feeling my finger tips grow cold. My hands sweat. Mind becomes blank.
Yoshiki 1 feel uneasy.
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laughing at her and therefore negatively evaluating her. In this research, however, there
seemed to be little evidence of this; only one interviewee mentioned that she felt that

others were aware of her somatic symptoms (see Naomi's comment below).

Table 7. Interview Responses Concerning Stage 6 “Safety Behaviour”

Say some English words hastily.
Try hard to remember the script.
Look at the slides naturally to remember what [ wanted to say.
Guess possible questions I might be asked and rehearse answers.
; Ignore the audience.
Achievement

Use gestures.

Use a dictionary.

Speak English carefully.

Reduce what [ say to observe others.

Look at the power point slides, but not the audience.

Safety

: Stay silent.
behaviour

Become quiet, smile and wait for help from the teacher.

Try as much as possible not to speak English.
Reduction Try to avoid situations where I need to speak English.

Use Japanese in pair work.

Answer the question with minimum effort.

I stay still until the teacher helps me out.

Stage 6 is concerned with safety behaviour which is activated to reduce both the level
of stage 4's “FNE" and stage 5's “somatic and cognitive symptoms” . Safety behaviour in
this research is divided into two categories: achievement safety behaviour and reduction
safety behaviour (see Table 7). Achievement behaviour seems to be beneficial when
trying to avoid both FNE and somatic and cognitive symptoms, whereas reduction
behaviour does not appear to be effective in these regards.

Analysis of the above six stages has shown that the interview responses can be
interpreted to follow the basic pattern of Clark and Wells’ (1995) cognitive model. The
incidences which do not adhere to the pattern however include the fact that there seems
to be two types of social dangers (LSD and HSD) in stage 3, and there is also likely to be

a weak relationship between stage 4 and 5.

5. Discussion

In this section, I would like to focus on the connection between the six stages and
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to explore the FLA-provoking process based on FNE. Following this, there will be a
discussion concerning the effect of FNE on the interviewees' language performance and

the sources of FNE.

5.1 The Foreign Language Anxiety provoking process based on Fear of Negative
Evaluation

The analysis revealed that the interview responses followed the basic pattern of Clark
and Wells’ (1995) cognitive model. Figure 2 below illustrates this by using the actual
responses from one interviewee (Ken) to describe the FLA-provoking process adapted

from Clark and Wells’ (1995) cognitive model.

(A: Events) (B: Cognition} (C: Affect) (D: Action)
.
S
I ¥ -
3. I am stuck Things have 5. 1 feel uneasy, my 6. When giving a
in English = gone wrong | mind becomes 4_ speech, try to
(LSD). (HSD). blank. My face | ignore the
: F l T becomes red. audience.
Low language ——
: 4.1 feel everyone’s eyes P
proficiency = P e
on me. They think ;_ff--f--"’f
I am slow. (FNE)
1. Making a
speech in _ .
English in 2. I must not show my
front of —P|  weak points. I must not
classmates. be evaluated negatively.

Figure 2. A six-stage FLA model adapted from Clark and Wells (1995) and Tanno (2001) illustrating the

FLA-provoking process through actual interviewee responses.

Stage 1: Ken was required to make a speech in English in front of classmates (a feared
situation he feared).

Stage 2: After being faced with the feared situation, the self-schema known as
“excessively high standard for social performance” is activated. This self-
schema leads Ken to evoke negative assumptions associated with the situation,

specifically he must not show his weak points or be evaluated negatively.
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Stage 3:

Stage 4:

Stage 5:

LSD emerges through the negative assumptions that learners make concerning
their language performance in feared situations. Another possible source of
LSD could be low language proficiency, which can provoke FLA (Motoda
2005). A typical feared situation may involve the learner being required to
take part in a speaking activity which is not appropriate for his/her proficiency
level. Therefore, it is possible that the negative assumptions combine with low
language proficiency, and together they evoke LSD. In Ken's case, he tries to
speak English in spite of his negative assumptions, but he becomes stuck for
words and this provokes LSD. LSD activates stage 4 (FNE), stage 5 (somatic
and cognitive symptoms) and stage 6 (safety behaviour). Following the
influence of stage 4, the process returns to stage 3 and Ken feels HSD; he
feels that “things have gone wrong” . In other words, the level of social danger
increases via stage 4 (FNE): LSD to HSD. This aggravation of social danger
was not described in Clark and Wells’ (1995) study of social phobia.

LSD from stage 3 acts as a trigger to shift the individuals’ attention to a “detailed
monitoring” (Clark & Wells, 1995, p.70) of themselves and indeed, Ken does
feel “everyone’s eyes on him” . This is followed by FNE in the form of Ken
worrying that others will think he is slow. Possible reasons why this “attentional
shift” (Ibid., 1995, p.70) happens may be due to interrelated factors from
the learner’s past experiences, personality, self-schema and assumptions
concerning his/her performance in stage 2 (Sensui & Mochizuki, 2012). In
the long-term, persistent negative evaluation from others may aggravate FNE
and interfere with learning language.

LSD from stage 3 evokes somatic and cognitive symptoms in stage 5. In Ken’
s case, this shows itself as “Feel uneasy. Sweat. My face becomes red. Mind
becomes a bit blank. My heart beats faster.” According to Clark and Wells
(1995), these symptoms also link back to stage 4 and are used as information
to infer others’ reactions and reinforce the perception of FNE. However, this
research found only one interviewee’s comment (Naomi: “They know my feet

are shaking and my face is red.") which can associate stage 4 with stage 5 (this
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weak link is represented by a dotted arrow from stage 5 box in Figure 2). A
possible reason for this may be owing to the fact that, in a feared situation in
an EFL class, the interviewees' focus of attention was not on these symptoms
but rather on their language performance.

Stage 6: Safety behaviour is activated to diminish FNE (stage 4) and the symptoms
(stage 5), for example, use gestures, stay silent, and so on. If the safety
behaviour is effective enough, FNE and the symptoms are lessened
(achievement safety behaviour), yet ineffective safety behaviour can
exacerbate them (reduction safety behaviour). Ken reported that he used
the following safety behaviours: “stay silent, look at the slides naturally
to remember what I wanted to say, and try hard to remember the script.”
All except “stay silent,” are regarded as achievement behaviour and have a
high possibility of reducing the level of Ken's FNE and the above mentioned

symptoms.

5.2 The Effect of FNE on Learners’ Language Performance

In stage 3, the learners’ language production is debilitated by two possibilities: stage 2
(negative assumptions) and stage 4 (FNE). Continuing with Ken as an example, it can
be seen that stage 2's negative assumptions combined with his possible low language
proficiency has a debilitating effect on his language performance in the form of “T am
stuck for English.” (LSD). Since the FNE he experiences in stage 4 (‘] feel everyone’s eyes
on me, and they think I am slow") increases social danger so that it passes from LSD to
HSD (“Things have gone wrong”) in stage 3, we can say FNE has an indirect negative

effect on the interviewees’ language performance.

5.3 Sources of Fear of Negative Evaluation among FFL Learners

According to the results of this study, it appears that FNE is mainly caused by LSD in
stage 3. This LSD seems to be derived from the combination of negative assumptions
stemming from one of the three schemas and possibly also from low language

proficiency. Furthermore, the schema and negative assumptions may stem from a
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negative belief about learning language, personality, and negative experience (Sensui
& Mochizuki, 2012). Other possible sources may include: interlocutor/listeners, class
activity/task type, conversation topic, reduction coping strategies, cultural factors, and so

OIl.

5.4 Limitations of the Present Study

This qualitative study represents a first step in generating an FLA model based on
FNE, yet follow-up empirical studies should be conducted to re-examine and confirm
the findings from this study. Specifically, the extent to which the six stages of FLA are
related to each other, the detailed effects of FNE on learners’ language production, and
the sources of FNE need to be more thoroughly investigated. In addition, research must
explore how language proficiency affects FLA in this model, and to elaborate further,

research concerning the long-term development of FLA and FNE is also essential.

6. Conclusion

Following a close examination of the interview responses, it was found that there were
common features between the FLA model and Clark and Wells’ (1995) cognitive model.
This sheds light on the first research question by suggesting that the FLA-evoking
process among Japanese EFL learners is likely to follow the basic structure of Clark and
Wells' (1995) cognitive model. However, as the focus of the present investigation was on
language production, not social activities, there were also differences between the FLA
model and Clark and Wells' (1995) cognitive model. A primary difference can be seen in
stage 3 of the FLA model which includes two types of social danger (LSD and HSD). This
and other differences such as the weak connection between stage 4 “processing of self
as a social object” and stage 5 “somatic and cognitive symptoms” are not seen in Clark
and Wells' (1995) cognitive model. Research question 2 can be answered by looking at
the stage 4 responses (FNE) which evoke HSD in stage 3. This connection indicates that
FNE indirectly debilitates the interviewees' language performance. Concerning research
question 3, we can see that FNE tends to be provoked by LSD in stage 3. Given all the

findings above, it is possible to say that FNE is a specific form and core feature of FLA in
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EFL classrooms, and practically speaking, this means that some anxious learners tend to
possess FNE. To avoid FNE, these learners appear to apply safety behaviours which make
them reluctant to speak English.

It is important for EFL teachers to have a greater understanding of how FLA and FNE
are provoked in EFL classrooms, so that they can construct a low-anxiety classroom
environment and provide anxiety reduction treatment to anxious learners. There have
already been many suggestions of approaches and techniques to deal with FLA (Young,
1991). In the area of clinical psychology, Tanno (2001) suggested cognitive therapy
techniques to reduce social phobia and therefore it is worth considering that these
techniques may also be useful for FLA and FNE reduction in EFL classrooms. However,
there is a need for further research and adaptation of these techniques before being

implemented practically.
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Appendix A
Interview guide (English version)
Date : HEtB Y s
Gender: . . .. ABE e
Grade -

University, Faculty, Department @ _

Section A
[] Informed consent.
[[] Have you ever studied English abroad?

[[] Have you ever taken any English proficiency test, like the TOEIC?

Section B

[ Do you have opportunities to speak English both inside and outside of your lessons?

[ 1 How do you feel when you speak English in EFL classes?

[] What situations gave you that feeling?

[] Why did you feel like that?

[ In the above situation, did you experience any physical or mental symptoms such as
sweating or feeling uneasy?

[] What were the reasons you became like that?

[[1 Did you feel worse when you realised that you were in such a condition?

[[] What were the reasons why you became like that?

[] What kind of strategies did you use to cope with the situation?
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Section C

[ When you speak English, do you feel you must be **+ or you must do ---?

[] If you cannot speak well, what do you feel other students think about you?

[] What do think about your English speaking ability and the way you behave in your

EFL classes?

Section D
L1 Have you ever had a bad experience when learning English? If so, what was it?
[1 What kind of factors interfere with your language production?

L1 Do you have any comments or questions?
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Fostering Students’ Deep Comprehension in Teaching English:

Focusing on Task-Based Language Teaching

ZEE (Abstract)

FTIHFB R EERUGE 2R T, SROFGERZEICBVTR, 7974752V 7%
HOXRE, HREMEHOFEHREORENDRDENZ 7Y Ty MEEBHEAI TV T
EWNTREND, LHLADSHRNZT D NSy MME, AV 7w LEIEROERE R
HHNCEET 272 TR, BREWS 74 )V A—7e@ UTIEREZRR L, Mi%e LT
WIELT B K 575 TRV | Db THID TEREINBZEDTH B, AREE. EOHIR
ZEFED—DE LTEATHLOBEHECIERZ YT, FYHEOEPEDTERIC
IBLTEDX SRR ZHER LT RED, ZOAHENEEHZE LT,

F—7—F (Keywords)
HaE - WS, WREREEE, Y A7, HEORME., BEOLDY

1. il
1.1 SEROEEHNEDBHET LA

Ta—NUEBEEDL S, FFEREOH D ik, kD X 5 BERNEIEIC > T
ICREL. EEBENZ U LV TWD LV o LB A XA IV 6, EfEDREEIIC HEE
Zih Ly BERAEER T THEICHEZITO L0 oltaI a o hT 4 THRAZA VAL
#aLoDh %,

SERAE D ERY 52 EREEENNHES D ICBET SN, INER TIFES2ED
* WA ABBEE B




- F EET

5, 2 -EmELRTIIZNENEMRIE, SMENLEMBEINZ T ENRE-> TS (X
HR#A,2016), COUGRTICBIZREIAEE(LLELTIE. ThETNES, 6FELETHT
STWiz [§59 ] THI< ) ZHDICERLNOEEET & LTEE TS M EEGE %2,
AR L UM 1 R (BERI35 )TV /NVE 5 | 6 A TER S ITRI K Nichnx Tlgds I &
<J%ﬁbtrﬂﬂﬁjaﬁﬁﬁﬁﬂ£bfﬁ2ﬁ%(ﬁ@ﬂxr@ﬁiiﬁﬁﬁ%héa
T &b, NERD S B SHERER SR EMEZ . AEOFFHEP g %
HfREGED, A= —a VRO ERREZES T RHNWTH S,

HERIC DV T, ] FEEEDMEZ 720 (12005F — 1600 ~ 18007, A V&2 57
T4 T SREEEHEYT LV o e BEAFHOENIIH ZE DD, SEIOWET T/ ERIE
CRINAEZE(ENH 2 DI TEAEV, LHL, - FHeOoOI —BLEIGEHEEZE X
% ET. TCI/INVERTHER L UTHEZZT, WREDNERICHT2EELThTN
ICBEBEHAEZTIED, Loh b ENEFEORBNENEZHICOT T, BRNEERITS
TehDEEZRHATH 5 C LIcED D ITERV, EFEORHEPEREICILGU T, FIciEE
HEERAHY Fa T LhZHILT TN T LAROEND,

o, BEFRONERERITCR, Bk Fsc e g [EBLTE] D4
BREERAMCIRS BERL LT EEa3I a2 —2a 1 - 0 - ] ZREL, 12
LEMEREET AL L blc, NERBICXA2RENZEDIREME LT laM-RHT -
-1 ZFET 5. DED., EROFHEEME S BT SIREBNHOICIES EFFFC,
AE—F, T4 —b, T4 ARAvay, TLEYTF—va v EOREHZMIITIE
EMTONBE KL SICEZTFERE, COXIBFKENOERIE, SROZEEIEEEFENETIC
BI3F—I—RO—DON (7574 T53—=F| THAHCELEEHELTWVWEEER
5N%, 7774 75—V 7 LENEREORBICRS T, IEFEOBEBETEFICE O THE
ICEAINASBETHD., [—HRMREERHEEZEC ) GZEN) FE7%ZERD
WZ AEKRTOD, HEDBEIMNEEEOT &, BEBFNAEEICE, B 55T - BET
i EOEHAOES L, ZCTELRRAT 0 A0IMEZMES | LEREINS GE L,
2014), DEL, MaZZED] EIFTREL, TEDXSICEED] WS RIIKEHL,
LEDNRARRPFEFTOR T, HONFEERA L., EH - BEIICEERL, HEETE
ARG EEEWVBEAES T RANE LIEEERET, TIVT4 75—V 7 ki
IRART=FEEHOEHD T3 R HFBEORIECY TIRD B2 51, BRE TR BT
LIFRREEFSEBNV Y —F 2 L, BENEEREINV—TTRAAN. JV—TLL



R TEROHEME | NEB HERREY - 227 hLBIREICEREYTT

TOBRREFELDTRET I LV REBEEHNEZ 5N 3,

CDRIBET VT 4T 5=V DERERWMDIAH SHOIFEEENBIKT LT 513,
BRSO SFEED (FWZ0FARE D LERNBRICEDINT, ELEDHENEDTS)
ZHRDICIRA, BRAEHEND 2 WVIEHENE N EY ZI2D0TEFEDRERINICE R,
BEL, BELHICL G- R - BEL L) HTE5EI0aIa=r—v 3 VK
NEZBETHLVSEXEICENEINEZS 5, TNEORENE. ThETIIRFELAILLL
EDTHTIVvIHEZVIEE I I ADRHFICBVTRD 5NBEBARATFIL &S Hi%
WHST, KDBROEREDERRENSZ I Vo lc HEEL T LT, 2RBERKZITH
5, EARMICREICED A, 7a— VLT HRICBWITERTXAANEE Tk
WEWNS3RhbWVWAHEEDLEEZ LGNS,

1.2 [BRWIEERR] &3

T, AIETCHANTe X 5 R EEEZER T 2 72DITid BRI BT, BRI ED k5 7518
ENRBEIRDIZAOMe DT A AAw Y aVyRAC—FHREOFEELRTY Ry FRED
LI BDMTENBIEN, BSFEYE SLA) WEOLFH T, SEBEO 1
CRCHBNT, OKBDA YTy b > QVETHEOT Y Ty F— @HSDHEEDF v
w72 BilkT 5 (ETHERARVONDND S, HEDT 4 —FNNy I BZFTEICED
) = @HUEAYT Yy, LWSIEFTHEYETS LRLBIENENCT EHRENTVS
(Gass & Alvarez-Torres, 2005), DX ST b T M k> THDOHEEDE v v Fic
KO T Lid, ZOHIHEDA > Ty F OB (EHET 28RN D 5728, KA HHCEN
BZDOTHNUI, 7Ty FEFSCCLIzC LidEy, LA LYEDEIOT L TiEH3H,
7Ty METTIEBROBEDHIC A> TOAHRETRDZRET B L THY, FHLw
TRV Ty PENTZGNEEFE I NEY, DD, SEEBEA YTy 7S
v FOWAZITIRENDHZDIEHEAAL LT, ZOKAHEE LT, EYEE L +57%
DA VT FOBARARTHS (van Patten, 2004), L DAV Ty M RITOENS, 5
B (FEY D) KOWTHZDH>TWA T EEEEHULED, HEORMICEZZEE
DINETRTDT N Ty FRERICBABER TV TN, ZOBDT A Ahyya VRAE—
F LWV RENET T N Ty MEENC DRI TV EDICEETH B, £HEH (2012)
B REECE 7Ty F2LUESTE, (7YY FORER | 2EDBFEFTLER
THBEBRNTWB, BIAIE, BEIDFFE T EFE L TOBRRC, AN 0ANE LT,



t B EET

ZFOEBICERZET AT LI TERVY, 2EVERCHISAERZEZ T, 2ELE
HOHTEZZVS (UN—LT BV RAEE> TRNE, EHHEICL>TRZEDA VT
v bR OTEEELIZEDICE S,

ATy FENTEREEMEL, 7O Ty FTEBRTERBORICHDAEFNSC L
BAVTA Y EHERA (van Patten, 2004), SefTHIZEOHMRAZREZ 5L, SaEEMHTD
W BETOERGS BT Ty " aT30ICE. A VT4 7DERBEICBNT, EfENA
VT FPENBEEARICONT TEOEfR) 235 eNBEETHELIEEZIADBNS, TC
TES EVER| ik, Bix237F A MERPESHROEKZRmAICHEET 5720
TR, BOEWS T )V E2—72B U TIEMZBIRL, He LTHEILT 2T L TH S,
BRICIE, TFALNDOIREICH B T—< 2RSS, HardORREZET S, T8
xS ELEMT B, RREPNEDOEMETIGT S, BEAMOBREZMET S, #FIH
BERTS, BEISCCEYZII a=r—Ya VAR TI—ZERTEEVS LA
IVOBROT LT, EHICHEEFTFINCHEZ 3451, FIREFHERICOVTRE, EniE
3% DFEEH > TR ERTFEREMFED [NEE ) IKH LT, =202V TENE
FHI> TV BRI ERMED TEE ] LW SR H 5, FEOEN L N)VORRE .,
BCZ DFEOR O DB > TV A Tl HEFEPEEERGRZ > T\, &
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200, FElV—F 4 VT ORHF TR, HAETFAMERZOEODMEFTH2 [XFED
P (learning of text) | &, % T CE/EREMOEROMBIFIFA LD, 7T Tv b
NOEFB T EHAGER L NVOMRTH D NS DHHE (learning from text) & 277
F5#E%75H% % (Kintsch, 1986), CD XS, TRTOEFICHNTHRITIZERREED
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C. Task-based Language Teaching (TBLT) MFH Eh TV %, TBLTOR X, ¥4 #H

ICERTREZAY GHE) 25X, TOFEERODOERL UTHERibYE %5

IZH B, Ellis (2009) &, XAYTHBT Lzl TEHEL UTRD 4 DRI T W5,

(1) The primary focus should be on ‘meaning.’

(2) There should be some kind of ‘gap.’

(3) Learners should largely have to rely on their own resources in order to complete the
activity.

(4) There is a clearly defined outcome other than the use of language.
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BEMHFICHFETHHT 2 X X7 TR, BTLEZDOL Y A THS SEEEZ# DL
TEEW, ZAVZRET BRI, BihH 2V EENEERTE Ny Zic ks
BHREZTV, TOXRAI7ZBLTEDK S BRREEERT ST EZANE LTWVWAD
W2HEIC L TB S ENDH S,
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WEHRRER RN D . FAEXBICOVWTBEEZENEDTZC LIk, R TRAYIC
FENB, —ANICEEINTF A FONBLXEEHICOWTHIAT 2D TId AL, £
DERIRARZENT 5 BICBRERNTTF A FOTF—ZHR LD, HOOEBRD
MoKV, MDEFOBRZEVED T BT EHPENL LS, ZAIERETS
BRicid, Z0E#Z21T5 HIPRE T 2 EFTICEET 2018 BAADT &, 5 EMfic
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WERBZERC B R AT THBEHRYTH S,
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Tl U—TFT1 TR OBEICE B2 70
BRERER El:b] 2 Z 71
Pre-reading ZE—vOEMAL - EgA—HFA Y- (BEAE & 7O
(FEMICEIT 2B OERMMEE | —6 &) EAVWEIEE
b €2/ FHNBLEE523 /| - ABICOVWTDA -T2 bOF TS5
HALWEWITREBIZEES) oA FILRSRBETFATS
cF—J—FRiZoWTEHSPH-TWEZ &
AEEZHT
While-reading | I E A DOIEAZ - FHEEOELRE XARD S HEIT 3

(BHBETLRALTAT 17,
EREE ERIE & £#ITET )

TR MEHBALER
(BLhZIRRUADEZAND
BIEFCPEEFOL vy -V, 7—
YICE T 3IEMERD B)

IS5 74 97X —HFAF—-EBVTIER
wﬂﬁﬁ‘ﬁ’&ﬁﬁﬂbhﬁﬂ‘ié

IO @n%gﬁzg
- AR ¥ RE M R (T /F Question, Facts
Finding Question)

- B (PHWHRR, 7I S A L H)

SHERERIC L S TRV ES( &MY ()
BY Iyt EXFOBEPAv -V
EMS BBAY - 2 UT AL HER) 4 E
%055

CHRBREYHR— T B LD ERORRBER
(BEPTF77). REDIAZIPSEOERLE
ERTL. SANLEEANSDT — < B
T3

Post-reading

FINEHD

INEWFI ATy b

(F ¥ X MEHRETIC L AFRR)
KEWTY RSy b
(€5ey Rl =Nakt =10 2wy &

'| personal involvement# A D 3F

)

- Z 5 (repeating, buzz reading, shadowing,
sight translation)

s FRALERBOER (Retelling)

* Information gap task

- BE) U AR PHRBVERICOWT AT
RIN—TCELED
cTXFZPOABICHETIEROEREEZD
BHEEWTRERLEY, T4aX— 21T
A TEY BT EEEAORBRREICOVT
F4AAvarETV. —EOREGREES

- LEBRAOTFEZ MO EESDOIEFRIC
2 T~T TRole Play&415

Note. TRAEFTIE 2. 2 8 (2 A7 X—ADOFERRH) T, _HEHEOMEAE 2. 3 Hi (&
FROOFEREDIC TFEH L L FiHT %,
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2. 2HBBEFE S LR R IN— XDISERERM

EBRCHERBEOLEZHNT, £1. KBTI Z A7 D—EONBICDOWNT EARICEH
HY %, FalDOTFA I, MHHbic k> T ER T INBEOZ(L (eg ) AT
VT MDRAT 4 7 A GO EHRERZHIEL TV LVIMEEHR-ZEDTH %,

Egypt is the country where the Great Sphinx sits. A surprising thing is happening there.
The Sphinx is now breaking apart. “If nothing is done, the head will fall off within a hundred
years,” says a researcher. The Great Sphinx of Giza is 73.5 meters long, 6 meters wide, and
20 meters high. Researchers say the Sphinx was made around 2,500 B.C. by cutting into a hill
made of limestone. Now, there are big cracks in its body, with pieces of rock falling off the
surface. Its neck is about one meter thinner than it used to be. Although many people have
been trying to save it, the damage is occurring much faster now. What on earth is causing the
damage to the Sphinx?

—Vivid Communication I ((5—2£841),
Lesson 8, “The Sphinx in Danger” X 1

(1) Pre-reading Tasks

® F—TU—FRTH3 [RT4VIA] KOV THI2TWBC & (eg B B, D7z
DIAELNTED) IEDVTHEL, ERICFEY JIZD0TVEERDEVEED, Figei
DI BHNC, BEAOHIFHZ T 5 D ONEZFS T & THRIMEEIHEE &5,
‘Please write something you know about the Sphinx. You can write them in Japanese.

Please write them in English if you can. I' Il help you.’

® XA PMNDEARXDABZTITS | AT 44 LOBEKEZMHRT 2 LRAKIC, X7 4
Y ARFNRE 5 T0B0hZEFHIT 5,
“The Sphinx in danger” — ‘What does in danger mean?’

—  ‘What do you think is happening to the Sphinx?

® TEHOHEREOral Introduction IZK2EA 1 A7 ¢ V7 ACBT BFHDHICERM
bR, £ A V2T 72 a3 2 UEhbEKNEA AV HET 3,
‘Now I am going to show you a picture. Look at this. It is called the Sphinx, a monster

appears in Egyptian mythology. What is Egyptian mythology? It is a collection of old
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stories of gods and goddesses made by ancient people. The
largest and most famous sphinx is the Great Sphinx of Giza
in Egypt. It is located in front of the Pyramids. As you can
see, the Sphinx is a mixture of animals. Look at this part.

This is the part of...what animal? Yes, a lion. Now look at

its head. It is the head of ... what? Yes, a human being. The

Sphinx is a monster with the body of lion and the head of a human being.’

(2) While-reading Tasks
® Vo574 v A —HIAY— (RRZEATTZ L) ZHE, HHl2 ERCERET 5,
TROLI %, 7FAMERORRBEBZHRLERE TRRXA 77T L] L
305 T4 IF—HFAYP—D—DTH D, FCHEXDHERICENTENTHS
(McCrudden, Schraw, Lehman & Poliquin, 2007).

Cause [ The expansion of a city ]\ - {

) from the growing city ]

!

Fe

The construction of ( )

i |

Step 1 ( )
The Mechanism of Salt Damage
)

~

The Mechanism of Salt Damage

Step 2 ( )
( Step 3 ( )

- /
¥

The damage to the Sphinx ]

¥

The damage to crops

Effect [

1. ARFITFIILEFE ST XX NBEOH

I BREAT TS5 LZ2TERERENS, TV T ORI v FRIEE >
T [AA=ZALDREZMEE] NEE, TRIFNEAT « ¥ 7 ADWIMREERZT 3 ]
EWSHERICESNZ., HENICHERET ST LATE S,

(3) Post-reading Tasks
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® ZEFTHliFAY OES) (Summary) {ERK

Ed, XNEANBZEHbALERL. BoORTERZEMNT S LTLTERN
BEARTTHB, BOEHEIERT B dicid, EETEROIER (selection) RHEL
DIFH%Z EAIFEICE A 52—k (generalization), —#HD HKHEE —DOMEICE
TR DAL (construction) EWo iz 70— Va5 pENH % (Kintsch & van
Dijk, 1978)s LD LENE, V=T VT + SAT 4 VI DIBREICKKS L,
COKIERI—)Vie EFLfES T Lid, BETH-> LW EINTH S, 20
728, EEDO LN EDYE, EFMATRICT 2R EDTRET S C L TREEMICED
ANTNK T EDREX L,

Many of the ( J € ) in the Middle East including the Great Sphinx of Giza are
now ( b ). Although many people have been trying to save it, the damage
is occurring much ( ) now. Researchers tell us that ( ) is one of the causes of the
damage. The root of the problem is the construction of a () () to bring water to its
people along with the () ( ). The salt in the ( ) ( ) mixes with
the ( ), and then ( ) again on the surface of the Sphinx and makes ( )
( ). Also, salt makes it difficult for people to ( ) ( ). The dam stopped the
( ), so the salt has stayed and damaged ( ) there. The Sphinx in danger gives us the

important fact: Because of human-caused ( ¥ ), our lives are in danger,

too.

FEOX S RFHEAEMINT 524 TOBEN A AL, FEEOHFRERICE > TH AN
DOl LD AR TV, TR, FEY IRy TV ARAN TEL XS ICEHT S
LT, ZRAVD#ZER T B TES, TETIVERZENZIERT BB ICiE, &
= 7=V bR 57D T RZ U, TEOZERHFARMEICESEVE S IcKZ
DB EDVRETHS, TORIDOEHETIE, BREBOARHT the Temple of Karnak in
Egypt and Mohenjo-Daro in Pakistan & EARBIDME N T\ A& 7% the ancient ruins in
the Middle East & FHFBICEEMA 5T LT, LD S (construction) D)L— )L 7%
FlEHES XS I LTS,

® fHif (retelling) X A7 :
P EFi A CHE LTINS Z NICEES C L 2 (retelling) EPER, V—F o v JL
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AE—F VT ERE LI Z AT THB I, BRHERILL =575 C

HI&F

i, B

EoTHRBENEV, FT T, KOBREMEZR-EESHE LT, K (2011) T,
ROXSBERL LAV TH A= avFry v TOBEERHAEDOEHFERX AT 24

NTLTW3,

Many of the ( ) ( ) in the Middle
East including the Great Sphinx of Giza are

) (

people have been trying to save it, the

now ( ). Although many

damage is occurring much ( ) now.
Researchers tell us that () is one of the
causes of the damage The root of the problem

) (
water to its people along with the ()

is the construction of a ( ) to bring

Check your partner’s retelling!

The salt in the [ISphinx's limestone mixes

with the [Jwater, and then [Jcrystallizes

again on the surface of the Sphinx and makes
[eracks bigger. Also, salt makes it difficult
for people to [lproduce crops. The dam
stopped the [Ifloods, so the salt has stayed
and damaged [Icrops there. The Sphinx in
danger gives us the important fact: Because of

human-caused [lenvironmental changes, our

lives are in danger, too.

Fill in the blanks and retell the story! Check your partner’s retelling!

Many of the [[lancient ruins in the Middle
East including the Great Sphinx of Giza are
now [Ibreaking apart. Although many

people have been trying to save it, the

damage is occurring much [Ifaster now.
Researchers tell us that []salt is one of the
causes of the damage The root of the problem
is the construction of a []big dam to bring

water to its people along with the [city
expansion.

Fill in the blanks and retell the story!
The salt in the ( ) ( ) mixes
with the ( ), and then ( h]
again on the surface of the Sphinx and makes
( i ). Also, salt makes it difficult
for people to ( )€ ). The dam
stopped the ( ), so the salt has stayed
and damaged ( ) there. The Sphinx in
danger gives us the important fact: Because

) ( X

of human-caused (

our lives are in danger, too.

FlgE UTid, EFERRTIC LTRO L S5 7% 25 HONY B 7 L RAET %, Thid.
TR RS0 . Handout A AT TLFHHTE LD B EEERITV. BRETRT &k
STHFOHFEEMRL, Fxvr~v—2 (DERATBHEICZ->THD. Handout
Bid ZDMDMIC I > T, EREART ISR, EREE2 REVKRE TR HICHER

7o, RS

B9, FNFNHEEBEREHE>TWVEA T A—varyFyv T OR
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BEEDIETDIR, ZAVICT —LMERzE5 LHEFFC, HOOH> TWAFEEZHS K
WAICFET &0 S HEEAKROEINGEDF % 2 EHENTH S, Fle. BRERULL, &
HOLANEIEUT, EFORE S ZHFE - - XELAN)WEE(LEE R T L THEER
TR ENTES,

2. 3HEMD3ER]

ZAV BT ZYR— 195 LT, BB EDX S ZJVHT 2T 5 MEEE K
HRTHS, BEORIT DI SR >T, ZRAIVDEEDAE>EED-TL BT
ENHB, ZDIH, EENITIEBIRLRS O TIEERL, BRI ZA T ROV TF
NCHERE LTz ECRIZEZ BREDND B, B ZA TOREOVTIE, HFRBICE->T
RATER. HY - BH - #HiE (201D XD K353 24 FICnELTW5,

(1) ZFEFER (fact-finding questions) @ 7F A b THFEICR 5N TV 2 PR EHR%Z
[t 5 FERH

(2) #eam¥ER (inferential questions) : 7+ A MERE T RMAM MU DI 5 & TH
HEE N B BRIEERZ R S FEH

(8) FHHFER (evaluative questions) : 7 F A McEMNIEABICH T 55AFOEZ
PREEE 2 [ 5 FEH

CNEDFEMOAFICONWT, 2. 281 THY L7z “The Sphinx in Danger” O7 F A
~ZBNCERIAS % &, How old is the Sphinx? ®What is happening to the Sphinx? & \>-
IEFEMIE. TFAMCHRMICEIN TV HERZTICEA DT LN TE 5D, [HRE
| THBHEEA S, TOERATOREMEEROTTREFBBICHNENS,

—J3. What is the similar thing to the Sphinx we have in Japan? *° What do they guard ?
LWV eFEfE. THFAMBATERZMES THRAEN KbHizd, EHETFAL
T & B 5 O SRHER & 25N T, The koma-inu guard the gates of Japanese shinto

shrines. The shisa in Okinawa guard the gates of houses. 7% & L EZ 5T EVEEZ N
%o e, NBEILXoTRAAN YT AT 4 7THHRNICEINTOEVEDEHD, ZTOD
BRI RBHAFMERZME LT, FMNREEEREREONZHERC X > TERED
%, HIZE, What is the root of the problem to the destruction of the Sphinx? £ 9
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DG NIHA, AT 4 V7 ADWEDFHICDWVT, BREALFTRIZL DN
MPMEENTOE D, #RO L AAMERNEZRERRZONEWS T Lid, EFENRR
BEXZEBALHBL TOWERTNEEZS T ENTERY,

BT, TF R MFifR%IC What is your opinion about the fact that the historical ruins of
people in the past are in danger because of human-caused environmental changes ? £\5 5
% Lizha, T FAMERICE SO TABICOWT, B0 OFHECREREDKR
6% BT EIRDEND, TOLSpersonal involvement Z&FEfIE FHHRRICEEN %,

FEED 3 2 A TORMOHPT, HROEEZRT IeDICFHICEEZDR, (2) & @) D& A
TOHMTHBEEZBND, THIVSTFAMEREEEBTDEZ ZHET DT 55
ik, A7y FPENESEMRZERL, BERRLEWVWI 7Y Ty INBELT S
BEZHS, Tle, 7V T 1 7)0 FHN) BRFAZE TS EOBREER, FEIEEE
FICHBVTEBOBELARRLNTH D, WHEDOH CHEMENIC What do you think about ~?
/ What is your opinion ~ ? / If you were~, what would you think about---? 75 £ D&\
LTV CEILE > T ERDYRZZANCE X ZTDOIIICES EEX 5N %,

2.4 BRIBLANDTTUTIVEFERT 22X iEE
CCETRBREOTFA NEREHNE Ul 2 A 7 TEEEBNA U TE Iz, ARHITE,
HRIBUNOT I T IVRMES TR AZICDWTED LIPS, CTTHRY EF32X 71
HiET B0, HARFED situation (i) ZFEL T, LRV SFEEHZITS T L TH
EEERTHLEDICE>TVAEETH S,

® Problem-solving Tasks
T MERRAD 2 RO R A7 ZHNT B WTNDZAY BREDGHICE
J%B7%0 OffRiER RO, BRZHEL, ThZEHEXRT ST ENEHMIKE> TV,

[Problem-solving Scenarios]

FEMERD &K 5 I 2ERFEICED . XTRTIN—TTRRZAZToTc LT, [5h
DIRFEZ JDF 5 K S IiERT . AR, FeEDLm TR 3MEcDO\»WT, & LH
RIESELEDEIICHUT B0 ERSEDTH S, HEHIOFNIC (@) HAFEIZEH R,
(b) ZBMNHET S, GEDINV—IVEHERLTHB T EMRETH S,
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You are alone at a restaurant one night. After you finish the meal, you discover that you
had left your wallet at home. You also discover that your cell phone is dead. You cannot
remember any of your friends’ numbers. The restaurant tells you that you must pay or
they will call the police. If you couldn’t ask a friend to bring you money, how would you

solve this problem?

You make plans to go out with your girlfriend on Friday night to celebrate her birthday.
On Friday afternoon, you suddenly remember that your best friend also has a birthday

party on the same night. What would you do to solve this little problem?

Your brother allowed you to use his car for a few hours. While you were using the car,
you accidentally hit a stop sign and you damaged the front of the car. You know your
brother loves the car very much and you are afraid of telling him about the damage.

What can you do to fix this situation?

Your best friend is perfect except for the fact that she always has bad breath. You don't want
to hurt her feelings by telling her that her breath stinks but you know that she needs to

find out somehow. How can you solve this problem?

You are getting worried as your brother seems to be spending too much time on his
smartphone. He claims to be checking e-mail, but you know he mindlessly scroll through

Facebook and Twitter. He needs to relax after a busy day and it helps him clear his head.

What would you do to solve this problem?

CHDRXAT TR, HFEEEWVWIKAWT EZ2EARTNE NI RWFHERENEZENT
WaledH, H@AdIa—br— 3 VI BRRS A b xADEB (eg, It's hard for me
to say this but.../ I'm so sorry to disappoint you but...) 7Z*¢5T L INT&E S, FT-35H
CFEBEHTHNR, REW (eg, If I were in this situation, I would...) XiEBhER (e.g.,
should/ might/ mustn't etc.), T+ A/ a >»DEE (eg, I think/ suppose/ believe...

, because.../ In my opinion, .../ I agree/ disagree with you.) 7% £ & 2550 Tl 5 BEEIC

7%, HRELNIVOREWY FATHNE, FENOMILEICET2REAN—ED iz
ETAT, BBEADICED Eo TEBRICO—VT LA ZITO, HFKEDK S IiEb30D
DZFRLUTHDZ LV EBCREE TS LETRETH 5,

[Island Adventure]
ROESIERRXZEHAUT, IIN—TTT 4 RAAvyarvezEits, NEIZ, BELT
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BABKEAELES ELTWVAANCEZD EYD, EQERZF>TVA, TOHALED
TEZTEL LWL DTH B,

The situation : Your boat is sinking! There is a desert island nearby. You can swim there,
but you can only take a small bag with you. Choose four items to help you survive on the

island. Then write about your choice of items and your reasons for choosing them.

2. Problem solving task (Island Adventure) TfERHT 5 ~7 1 7IL

CDREAVIE, AC—F T4 T4 VITDBENFENTVBRETTEL, VT
A TV P UF I TRMERRD AF I ZENEN S, EDX ST LT OIRIICHULS
BOEZBZRBILHZEDICE>TWVWS, £, T—LEOBEWZR I THBI0, £
MELALENOWMOBEL T LHNTELZRAITH S,

® Project-based Task

T T T, Eiebhp@micifEcmhEsc 2N E Loy 7 FRIZ X
7 DfE 1 D8NT %,



Aefle THRORIR) N B TGERE | 2 A fBIRRICEEZYTT

[Making Your Original Commercial]
HADRIEAS TOWASHEmPT—E A, BAWNEZEEOBEEARY FrZlconT
AV I FIVOCMEIERT %o

Story Board Secript

.Y Introduction

1 “Introducing (W4, —E A, FHifie L),
“Have you ever...”” 72 ¥ ORE THHH 5 & I
FOEBZFIK ZEBTED,

Body
2. BW AR 2 B p 22547 5,

Conclusion

“Check out our website for more information.”
“Try out (Bfs. VY—E X, {BEFiRE) 28D
BEETHIDHL L B,

FERIETN—THAT, RDX 38T —I— b EHWT, A=V —R—FRFEHEEL,
RASHICIZPPTAR EZ IV CERZIR LS5, fFRLIECMERET 2, CMIZ, RTV3
ANHIZE T DO RT WA — I RIEZ ZRENSH B8, EfElcBldTDT L% 2H
ICEEENERX AT %175 LXOMRNTH S, LERFALSBRINCZ A ZIc8mL., T8
YT aYEITD, T4—FNR\wIREZ 55 TETERRENRD S O ANKYITH S,
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3. #hah

AT, EEEEOHERICE  SGEIRED L L LT, BEERICBI S22 X7 01%
M E YT, BANRIREHZRTEAE, ZTOMREEICOWTER L Tk, ik
DE_SBEYME SLA) IRICBVWTEBENZZATIDED AR, A3 a2 AT747%
BHEIC B % SEEMAMNEH T N, authentic language (RIFEREEDME S EDTEGEE) HfE
bhERETHEZEVIEZTMREILH -7z LOLENS, TOWVTEREZZTDE
FHAOHBHRBICHATH2ORHELNT L2 LH DB, £z, FEOBF Cauthentic
BEEZHAWA T LD, ENEUEHEERICHET2MEALLTIIEL, BICEZAT%
FAWTAZEREOEZRDTLE S L5 #tHlE H 5 (Widdowson, 2003), &K b EHE L
T3, FEEOYREDHOZBEMICIE LT, FRICFZ R ONBEE{L T THAT
5L THBHEEZDNS,

ZCTAETIE, AV Ty FENEEREHEMRL, 7Y Ty FTCEAETHEEEDOH
ICEDAEND T L7 TRV LERL, BENICERZROL LN TEE L%
ZAY mEHED LT e HIZE, 2. 2 BT UIciEmAai iR OB PHFED X A 713,
EREDNFARETFANABZEVRAGDE, HFWDEELIED T 5HEEEREM A AT T
Hb. CNSREFOEREICISCT, SHHARMICEE LD, AU TATATRER
BT %70 EBBEEER 5 Te A AV ICELEE DT ENFRETH B, ETc2. 4HITI,
& B RE DsituationZfE L. OB EANDOLAEZEDHEETT A AAY YA
IRTVLBUT—ya A RITZ5EE LT, WERRELT OV / VDA A Y%
BN LIz, 2. 38 TREAZICBI ZHEEOREMICOVWTEID BT, B/RTIEHRZ M
S HEFRMZT TR, TFANORNBEBAI-IGHRZ M 5 HEaRR®, 228 LIAAI
9 BRSO RIGZ M 5 R OBEREIC OV TN, LM LENSL, CTOEHHE
ICDWTRMEEZFHHTZICEED. Tokilmed 2 IT3ES BT, XARMTR
R A DRt RBICHE - Teleth, TNEDR R Y &2 RE U HEOMRDESE
DRSE EICDNT, S8 E BITHEINEMRETOEDN L, EREZ2RO T LELH
%o

PETREETHOUGEI 22 T, INERD S IRFEDER & LTINS K5Ik, 77
T4 T I—Z VTR HORAEHOBEOEMNIC K > T, EERNEII 22— a Vi
HZEBERLTWL TEDEBICBITEN TV, SREHREZRSERFL, ThicOnT
V)T 4 HVIKEZ, BROBREHFIEABNE X IBAMEE T TN 72dIC, TR
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Investigation on Using the Communicative Approach in
Preparing Students for the TOEFL iBT Speaking and
Writing Tasks in a Japanese University-based Intensive
Study Course
Kevin M. McManus *

Abstract

This study on participants of a university-based intensive study course for the Test of
English as a Foreign Language Internet-based Test (TOEFL iBT) investigates what benefits,
if any, result from incorporating the Communicative Language Teaching Approach in
the course’s traditionally skills-based curriculum. To this end, the study examined and
compared data collected from a single iteration of the bi-annual two-week study course
in February 2014. Data sources included exit questionnaires on student attitudes toward
their TOEFL study and pre-and post-test scores for the two productive sections of the
TOEFL iBT: the speaking and writing tasks. Results of the study indicated that students
who participated in optional communicative class sessions displayed higher levels of
confidence in their ability to answer TOEFL speaking and writing tasks. Results also
indicated that participants of the optional communicative courses tended to show greater
improvement on their post-test scores, particularly for the opinion-centered independent
tasks. This study concludes by recommending the addition of communication-based class
sessions to the main course curriculum with the provision that additional studies are

necessary due to the limited sample participant sample size of the current study (n=9).
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TOEFL iBT, Communicative Language Teaching (CLT), language learner attitudes,
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AL, KRETITDN TS [Test of English as a Foreign Language (TOEFL iBT) |
REROEHEEOBINE ZNGZE L Ule, GHESHEREEORBICEADV ) Fa5
Ligs ARambFa s « U5« Fa—F U <OI> (RERAE—F T EED
2o —vaV)OREHERMA TSRS, EOX3EAEMESNSDZENE L,
B Ulze BEOHEE LT, 2014485 2 AIciT - T 2 SRS AR Z i 7— XU
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ZZIRANBT Vr— b, RUGBEOER &L EEOBRFEARTORAE—F 7L o147
AV TDEBTHB, 7TVr— FORERE LT, BHBMOE TfT - /e <CLT> DI
LM UIERRED, TOEFLOAE—F /T L5471 V7 OREZEYICEZX B T LI
X EEZFR > TWE, £, <CLT> OIS UICHRERE. SinLAD > e
BT, EEOERART (R, BOERZENS T L AR ELRET) SiikhEz
KDMALEEIEBZT LN TE e, AAROR ML LT, £9., WHEENDEh o7l (9
). AT TH 2R U, HREB > TV REPREEOREAD ) Fa5
L, A3 a=—va VIEEDVWEEEEMA ST L Z2HRT 5,

*—7—FK
TOEFL BT, 23 a=hT 47 « S5 —Y «F40—F 4% (CLT), SEPYEEERE,
EEYHETTAN—V gy, EFPEEHEE

1. Introduction
1.1 Topic and aims of this study

This case study aims to examine the benefits of incorporating the Communicative
Language Teaching Approach (CLT) in a Japanese university-based intensive study
course for the Internet-based version of the Test of English as a Foreign Language
(TOEFL iBT). Specifically, this study aims to examine how several hours of optional
“fluency building class sessions,” which primarily focus on communicative language tasks

loosely related to the TOEFL, compliment a more traditional skills-based intensive test
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preparation curriculum.

The topic of this case study was selected for the practical reason of assessing and
improving the curriculum of Tokiwa University’s bi-annually held two-week intensive
“TOEFL iBT Preparation Course,” the course from which all data for this study was
collected. This study compares a group of students who attended optional CLT-based
sessions (hereby referred to as “fluency building sessions”) during the course with other
peers who did not attend the sessions. This comparison is an attempt to clarify student
attitudes regarding their performances on the exam and their overall academic English
abilities following participation in the course, as well as their motivation for continued
study of the TOEFL. While this study does include a simple quantitative analysis of testing
scores garnered from the course for the interest of discussion, the sample size (n=9) is
not remotely large enough to make any generalizations outside of the specific context in

which the data was collected.

1.2 The TOEFL iBT exam

The TOEFL iBT, first introduced by Educational Testing Service (ETS) in 2005, is the
latest iteration of the TOEFL, which has become one of the most widely recognized exams
for testing non-native English speakers’ academic English ability since its introduction in
the 1965. The TOEFL is designed for and primarily used by North American secondary
and tertiary educational institutions, but also is recognized by many institutions in
England, Australia, and other English-speaking countries. As an Internet-based test, the
entire exam must be taken on a computer with an Internet connection. Benefits of this
new format over prior iterations of the TOEFL include that scoring is done relatively
quickly (in 10 days), offering test-takers the advantage of being able to take the exam
multiple times over a relatively short length of time (Campbell & Silver, 2011).

The current exam structure was developed in response to criticism that previous
versions of the exam sometimes resulted in negative washback for both teachers and
students, and did not authentically test the real-world academic language skills of
being able to synthesize input from multiple sources and summarize that information

comprehensively (Wall & Horak, 2011). In response to these criticisms, ETS updated the
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latest TOEFL exam to be more reflective of communicative competence in an academic
setting by including a speaking section and several “integrated task” questions in both
the speaking and writing exam sections requiring the testtaker to comprehend and
appropriately summarize academic material from both written and audio input (ETS,
2011).

The TOEFL iBT contains four sections—reading, listening, speaking, and writing—each
with a distinct time limit. Each of the four sections are scored on a 0-30 scale for a total
maximum possible score of 120. The reading and listening sections of the exam consist of
approximately 30-40 multiple choice items each, while the speaking and writing sections
of the exam require testtakers to produce language in the form of an audio recording or
typed essay. The tasks for the speaking and writing sections of the exam are divided into
four main categories:

- Independent Speaking (2 questions): The independent speaking questions ask

testtakers opinion-based questions about a variety of topics. Testtakers are given
only 15 seconds to prepare their responses and must speak in reply for 45 seconds.
Questions and replies are conducted entirely through the computer testing interface
through use of headsets with microphones and do not involve a human examiner.

- Integrated Speaking (4 questions): The integrated speaking questions ask testtakers to

(a) listen to a conversation between two speakers about a university campus-related
situation and summarize one of the speakers’ opinions; and (b) listen to an academic
lecture and briefly summarize its contents. For two of these questions, testtakers are
also given related textual information, which they must integrate into their replies.
Preparation time for integrated questions ranges from 20-30 seconds, and replies must
be given for 60 seconds.

- Integrated Writing (1 guestion): The integrated writing question is similar to the

academic lecture-type questions of the integrated speaking task. Testtakers must first
read a short academic text and listen to a lecture about the same topic. Then, they must
accurately summarize in writing the speaker'’s lecture while pointing out the relation
between the content of the lecture and the reading text. Testtakers are given 20

minutes to complete this question.
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* Independent Writing (1_question): The independent writing question is similar in

content to the questions asked in the independent speaking task. The testtaker is given

30 minutes to write a fully developed essay about their opinion on the question.

1.3 Japanese test-takers and the TOEFL iBT

Japanese test-takers, who struggled even under previous versions of the TOEFL exam,
have continued to have difficulty with the TOEFL iBT (Honna, 1995). According to
testing data published by ETS in 2015, among 30 Asian countries, Japan ranks 26th for its
overall score (71), and ranks /ast for both speaking and writing* section scores, with mean
scores of 17 and 18, respectively (ETS, 2015). In comparison, testtakers in Japan's top
economic competitor countries, China and Korea, scored 78 and 80, respectively. (*Japan
is tied for /ast among Asian countries with four other countries on the writing section of
the exam.)

There are several factors thought to be contributing to why Japanese test-takers seem
to be struggling so much with the TOEFL iBT. For one, Japan's education system focuses
heavily on preparation for entrance exams, which tend to test discrete point items and
often do not include any component for testing the ability to integrate input or use oral
communication skills (Poole, 2013; Hongo, 2013). Although communicative English
language teaching has become more common in Japanese primary and secondary
schools, influenced by changes in Ministry of Education guidelines, Japanese English
language teachers have still been found to focus on grammatical explanation and discrete
skills over communicative methods (Kikuchi 2006; Murphey 2011). Despite the newer
Ministry guidelines, many Japanese teachers may hesitate to use CLT in the classroom
due to lack of confidence and experience, and perception of relatively little Ministry
influence on classroom practice (Nishino, 2011).

Given this situation, it is not difficult to see why many Japanese students who first
decide to prepare for the TOEFL exam only after entering university may find the level
of communicative competency required by the exam as a shock. Attesting to this, several
Japanese studies have reported both a decline in interest in study abroad in recent years

and in confidence in taking the TOEFL exam (Cabinet Office, 2012; MEXT 2013; NIEPR
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2010; Sangyo-noritsu University, 2013).

In consideration of the TOEFL iBT structure, which is complimented by communicative
practices and instruction, and its contrast with the Japanese learners’ experiences of
traditional test preparation that favors discrete item and skill instruction, the challenge
for universities is to create a curriculum that eases Japanese students into TOEFL study
while simultaneously preparing them for the communicative aspects of the exam. It is
the aim of the current study, therefore, to investigate this dynamic in order to find a
balance of traditional and communicative instruction methods that maximize efficacy and

minimize negative washback.

2. The Current Study
2.1 Research Questions

The following questions were addressed in this study:

i) Do students who participate in optional communication-centered sessions of an
intensive TOEFL iBT study course show greater post-test score improvements on the
speaking and writing sections of the TOEFL iBT than students who do not attend the
sessions?

i1) Does incorporation of communicative tasks into the speaking and writing sections
of an intensive TOEFL iBT study course improve overall student attitudes about their
ability to successtully perform on those sections of the exam and about the exam
itself?

2.2 Participants

Data for this study was collected from eight university student participants and one
high school student participant of an intensive study course for the TOEFL iBT hosted by
Tokiwa University in February 2014. All participants were native speakers of Japanese.
Selection criteria for this study was full attendance on every day of the intensive study
course. Four of the nine participants also attended all optional daily communication-

centered speaking and writing sessions “fluency building sessions.”
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Selected participants were enrolled in one of three different academic institutions at
the time of participation in the course: Tokiwa University, Tokiwa University High School,

and Ibaraki University.

2.3 Course Description

The TOEFL iBT study course central to this study has been held bi-annually at Tokiwa
University since 2010. The course is organized and managed by the Tokiwa University
International Exchange and Language Learning Center in coordination with the Tokiwa
University Center for Community Relations. While it is open to participation from
university, junior college, and high school students from other institutions, course
participants concurrently enrolled at Tokiwa University have historically made up
approximately 70% or more of the total course participants.

Although the course structure has undergone several iterations since its conception,
the 2014 course from which the current study data was collected was held over
approximately 40 hours over a two-week period between February 17 and February 24,
2014. Not including two sessions for orientation (separately held for Week 1 and Week 2)
and a 4-hour full-length practice exam on the final day, the course consisted of twenty-
five 60-minute lessons on each of the four main TOEFL iBT exam sections: Reading,
Listening, Speaking, and Writing. The optional “fluency building” sessions at the center of
this study were held for an additional 60 minutes a day for nine of the ten course days.
While the course structure allowed for participants to only join for one half of the course
(i.e. first week or second week), all participants of this study attended the course for the
full two weeks as described. (See Appendix A for the full course schedule.)

Every course session was held in one of Tokiwa University's fully-equipped CALL
laboratories, allowing participants to have access to a computer for recording and typing.
Every session of the course was taught entirely in English by three native-speaking
English instructors employed by Tokiwa University. While the course text, Direct to
TOEFL iBT (Lougheed, L. 2011), was also entirely in English, simple supplementary
material—particularly vocabulary lists for certain textbook exercises—was prepared in

Japanese by the instructors.
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Of note, participation in the study course costed students enrolled in any of Tokiwa
University’s associated educational institutions a mere 1,000 yen to cover course material
fees. The cost of participation for non-Tokiwa students, on the other hand, ranged from
10,000 to 24,000 yen depending on the status of the participant (student or non-student)

and the length in which participants attended the course (one week or two weeks).

2.4 Procedure
2.4.1. Diagnostic Pre-test (Speaking)

All course participants completed diagnostic “pre-test” questions from the course text
for each of the four exam sections during the first class period of each section. Speaking
pre-test data for each of the six questions (two “independent tasks” and four “integrated
tasks’) on the TOEFL iBT speaking section were recorded in class using the pre-installed
Sound Recorder software on Microsoft Windows 7. Speaking question replies for both
the pre-and post-test were evaluated in accordance with the TOEFL iBT Speaking Rubric
as published by ETS (see Appendix B for reference).

2.4.2 Diagnostic Pre-test (Writing)

Similarly with the speaking task, the pre-test for each of the two writing questions
were assigned on the first day of each respective course sessions. (The independent and
integrated questions were approached in different class sessions during the course.)
However, due to the limited time available in class, both writing question responses
were assigned as homework with the strict instruction that participants were to only
give themselves the same time allotted on the actual TOEFL iBT exam (20 minutes for
the integrated question, 30 minutes for the independent question). Collected written
responses, which were typed in Microsoft Word, were evaluated in accordance with the

TOEFL iBT Writing Task Rubric as published by ETS (see Appendix C for reference).

2.4.3. Core Instruction
Fourteen hours of the TOEFL iBT study course were dedicated evenly to the speaking

and writing sections of the exam (i.e. seven hours for each section). Four hours of each
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section were spent on instruction for the independent-type questions and three for the
integrated-type questions. Combined, these were the “core instruction” (hereby referred
to as such) hours in which all participants of this study attended in full.

Core instruction for the speaking section began with an overview of the test section
that included explanation of the basic question structure and the scoring rubric.
Instruction then focused one-by-one on each of the six exam questions, teaching
participants fundamental reply structures and practical useful rhetorical devices (e.g.
compare/contrast) and phrases for answering the questions. Additionally, participants
were taught key strategies for parsing and combining information in order to answer
the integrated-type questions. For every session, instruction was followed by in-class
practice. Although there was some variance from session to session, the basic method of
practice was that participants were given a determined amount of time to first consider
and prepare their answers, then to practice their answers by either sharing them with
classmates in small groups or recording them on the computer. In the case that answers
were shared with classmates, time was given for feedback to the speaker. During such
group practice sessions, the instructor circled the classroom and gave individual feedback
as necessary. Because of the timed-nature of the TOEFL iBT speaking tasks, the time
given for participants to prepare their in-class practice answers was gradually shortened
from several minutes to the actual test time of 15-30 seconds, depending on the question
type.

Similarly with the course speaking sessions, core instruction for the writing section
began with an overview of the test section that included explanation of the scoring rubric
and the structural difference between the two questions on the exam. Instruction then
focused on teaching and review of the fundamentals of five-paragraph essay writing,
including timed brainstorming, developing an introduction paragraph with thesis
statement in response to the writing task question, and organizing body paragraphs in
support of the given thesis statement. Class time was given to participants to practice
outlining their essay replies, including construction of a thesis statement and basic
development of supporting topic sentences for each of the body paragraphs. Full essay

responses were then assigned as homework to be collected during the following class
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session. Collected essays were scored in accordance to the ETS rubric and returned to

participants with individualized written and oral feedback.

2.4.4. Optional Instruction ( “Fluency Building” Communicative Tasks)

Nine total hours of optional instruction were available to all course participants at no
extra monetary cost. These sessions, which were all organized around communicative
tasks, focused on improving participants’ spoken and written fluency levels. Six of the
nine sessions were dedicated to speaking fluency, while the remaining three sessions
focused on writing fluency. Each of the sessions was only attended by a fraction of the
overall course participants.

Each of the six speaking fluency-building sessions was centered around a
communicative language task in which participants had held discussions in small groups
to complete the task. Following completion of the task, participants were then directed to
consider and answer authentic TOEFL iBT speaking questions on a related topic to that of
the communicative task.

For example, during one session, participants were divided into groups of two or three
and were given ten small index cards (dubbed “lie cards”), each containing a different
brief situation describing a lie someone had told and the reason for telling the lie. After
briefly reviewing the concept of a “white lie” and related vocabulary as a class, the groups
were asked to discuss each lie card and were given the two-part task to (@) divide the
cards into two piles (“acceptable lie” and “unacceptable lie”), and (b) rank the cards in
each pile from “most acceptable” to “least acceptable.” While participants were discussing
the task, the instructor moved between groups to help facilitate discussion and answer
questions if necessary. Following completion of the task, each group briefly presented
their “lie card” list to the class and explained some of the decisions the group had made
regarding whether a particular lie was acceptable or not. Finally, after the presentations
participants were given a TOEFL iBT independent speaking question prompt related
to the “lie card” task: “Some people think that telling a lie is unacceptable under any
circumstances. Others think that it is sometimes okay to tell a lie. Which opinion do you

agree with and why?” Participants were given time to plan their responses and share
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them with their group members. The time given to prepare the simulated TOEFL iBT
questions was initially two minutes, but was gradually shortened each session down to
15 seconds, as on the actual TOEFL iBT exam.

Each of the three writing fluency-building sessions were conducted similarly with
speaking sessions, although written responses were assigned as homework instead of in
class, and a portion of each session was dedicated to reviewing concepts taught during

the core instruction writing sessions.

2.4.5. Post-test

Participants were given a full-length simulated TOEFL iBT exam on the final day using
online practice test material included with the course textbook. Of note, the actual TOEFL
iBT only gives testtakers a ten-minute break in between the first and second half of the
exam, but participants of the study course were given a full hour for lunch in between
exam sections. (Both the speaking and writing session were tested after this break.)

As with the pre-test, responses to all six post-test speaking questions were recorded
using the pre-installed Sound Recorder software on Microsoft Windows 7 and were
evaluated in accordance with the TOEFL iBT Speaking Rubric as published by ETS. Post-
test writing question responses were typed and saved in Microsoft Word and were

evaluated in accordance with the TOEFL iBT Writing Rubric as published by ETS.

2.4.6. Questionnaire

Participants were given a three-page questionnaire in Japanese immediately following
the post-test. The questionnaire included items that asked about participants’ self-
evaluation regarding their test performance skill improvement, as well as items that asked
them to rate their speaking and writing confidence and motivation. Additional items
regarding the course administration and execution were also recorded, but their results
have not been included in the present study. Each question was accompanied by an open-
ended prompt for “additional comments.” (See Appendix E for select questionnaire items

relevant to this study.)
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3. Analysis and Discussion
3.1 Speaking Task Evaluation

Speaking task replies for both the pre-and post-test were evaluated in accordance with the
TOEFL iBT Speaking Rubric by ETS (Appendix B). Although the ETS rubric only indicates
scores with the integers 0-4, pre- and post-test scores for each question were assigned in
increments of 0.25 to allow for greater accuracy over ETS’s integer scoring model.

After each question was individually scored, the approximate score for the entire
exam section was determined by dividing the mean score for all six questions by the
maximum evaluation rubric score (4) and then multiplying by the maximum possible
score for the speaking test section (30). A full report of all pre-test and post-test scores
for the speaking questions are indicated in Appendix D. Participant numbers (P1-
P9) were assigned according to total adjusted scores for the speaking section pre-test
(lowest to highest), Participants who attended the optional fluency building sessions are
indicated with an asterisk (*). The number (P1-P9) assigned to each participant remains
consistent throughout the remainder of this analysis.

When calculated for difference in total adjusted section score and sorted accordingly
from lowest to highest change in score, the data shows that all four participants who
attended the optional fluency building sessions made equal or greater improvements
to their total adjusted score (see Table 1-1). Collectively, the mean section score
improvement for participants who attended the optional sessions was +3.75 (s=0.5), while
the mean section score improvement for those who did not attend was +2.2 (s=0.45),
indicating that optional session participants, on average, improved 1.55 points more than

core session-only participants (see Table 1-2).

Table 1-1. Difference between post-test and Table 1-2. Comparison of overall
pre-test speaking scores, sorted from lowest speaking score improvement
to highest total adjusted score between pre- and post-tests
Total mean s
Seetion Core sessions 2
Part.No | QuDitft | Q2Dif | Qapitt | QaDitr | QsDiff | Q6D | ScoreDiff| | only A o
P1 0.75 0.25 0.25 0.25 0 0 2 Core sessions + - N
P4 0.5 05 0 0 0.5 0.25 2 ewtichal i 850
P6 0.5 0.25 0.25 0.25 0 0.25 2
P7 0.26 0.5 0.6 0.25 1] -0.256 2
Pa 0.5 0.5 (.25 0.25 0.5 ] 3
Pa(®) 0.75 0.5 0.25 0.25 0.25 0.5 3
Pa(*) 0.75 0.75 0.5 0.6 0.5 0.256 4
P5(*) 0.75 1 0.5 0.25 0.5 0.75 4
P8(*%) 0.5 0.76 0.25 0.5 0.75 0.5 4
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Comparison of individual question scores also indicate that participants who attended
the optional sessions improved more on both question types than those who did not.
Tables 2-1 and 3-1 show the differences in raw scores for each question of both the
independent and integrated speaking tasks. Tables 2-2 and 3-2 show the combined mean

for both participant types, respectively.

Table 2-1. Difference in score by question Table 2-2. Comparison of mean score
for the independent speaking questions, improvement for independent speaking
sorted from lowest to highest guestions by participation type
Q1 Q2
mean ) mean s |
Eert-DNo | GLINE Exr. Ko, | G2 DIT Core sessions only | 0.50 | 0.18 | 0.40 | 0.14
B 0‘2_5 II:G 055 Core sessions +
g: g; P; 06?55 optional sessions 0.69 0.13 0,75 0.20 |
P3 0.5 P4 0.5
P8(*) 0.5 P3 0.5
P1 0.75 PI(*) 0.5
Pa(*) 0.75 Pa*) 0.75
P2{*) 0.75 Pa(*) 0.75
P5(*) 0.75 P5(*) 1

Table 3-1. Difference in score by question for the integrated speaking questions, sorted from
lowest to highest.

Part. No | Q3 Diff Part. No | Q4 Diff Part. No | Q5 Diff Part. No | Q6 Diff
P4 0 P4 i Pé 0 P7 -0.25
P6 0.25 P6 0.25 P1 0 P1 0
P1 0.25 P1 0.25 P7 0 P3 0
P3 0.25 P3 0.25 Pa(®) 0.25 P6 0.25
Pa(*) 0.25 Pa(*) 0.25 P4 0.5 P4 0.25
Pa) 0.25 P7 0.25 P3 0.5 P2(*) 0.25

P7 0.5 P5(*) 0.25 P5(*) 0.5 Po(*) 0.5
Pa*) 0.5 PR(*) 0.5 Pa(*) 0.5 Pa(*) 0.5
P5(*) 0.5 P2(*) 0.6 P8(*) 0.75 P5(%) 0.75

Table 3-2. Comparison of mean score improvement for the integrated speaking questions by
participation type

3 Q4 Q5 6

mean s mean g mean s mean s

Core sessions only 0.256 0.18 0.20 0.11 0.20 0.27 0.05 0.21
Core sessions +
optional sessions 0.38 [ 0.14 038 | 0.14 | 0.50 0.20 0.50 0.20

Comparison of individual question scores indicates that participants who attended



Kevin M. McManus

the optional fluency building sessions made the same or greater improvements to their
individual questions scores for each of the six question types. The average combined
improvement for independent questions was +0.72 (s=0.16) for optional session
participants and +0.45 (s=0.16) for core-only participants, respectively. Likewise,
optional session participants improved their integrated question score an average of
+0.44 (s=0.17), while core-session only participants improved their integrated score an
average of +0.18 (s=0.20).

It is unsurprising that both participant types experienced greater relative gains on
their independent question scores, given that the independent question format more
closely resembles the opinion-focused content of the optional fluency sessions than the
integrated questions, which require participants to summarize content from written and

audio sources.

3.2 Writing Task Evaluation

Similarly with analysis of the speaking task, the writing task replies for both the pre-
and post-test were evaluated in accordance with the TOEFL iBT Writing Rubric by ETS
(Appendix C). As with the speaking task, the ETS rubric assigns scores for the written
questions with integers (0-5). For the purposes of the current study, pre- and post-
test scores for each question were assigned in increments of 0.25 to allow for greater
accuracy over ETS's integer scoring model.

The total score for the writing exam section is determined in the same way as the
speaking section: the mean score for both essay questions is divided by the maximum
evaluation rubric score (5) and then multiplied by the maximum score for the test
section (30). A full report of all pre-test and post-test scores for the writing questions are
indicated in Appendix D. Participants (P1-P9) are the same as indicated in the speaking
question analysis. Those who attended the optional fluency building sessions are again
indicated with an asterisk (*).

When calculated for difference in total adjusted section score and sorted accordingly
from lowest to highest change in score (Tables 4-1 and 4-2), the data does not show

as clear a contrast between the participants who attended the optional fluency building
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sessions and those who did not as was seen in the speaking question results. Collectively,
comparison of overall mean score improvement for participants who attended the
optional sessions was in fact higher (+3.75 (s=0.96) to +3.0 (s=0.71)), but upon closer
look, two of the four optional session participants (P8 and P9) showed no greater

improvement over several of the participants who attended core sessions only.

Table 4-1. Difference between post-test and Table 4-2. Comparison of overall
pre-test writing scores, sorted from lowest to writing score improvement between
highest total adjusted score pre- and post-tests

mean 8
Total Section
Part. No. Q1 Diff Q2 Diff | Score Diff Core sessions only 8,00 0.71
P6 0.25 0.25 2 e
P1 0.25 0.75 3 optional sessions 8. O
P3 0.25 0.5 3
P7 0.5 0.5 3
P8(*) 0.5 0.75 3
Po(*) 0.25 0.75 3
P4 0.75 0.75 4
P2(*) 0.25 1 4
P5(*) 05 1 5

Arrangement of the data to compare participant performance separately for both
writing question types (Tables 5-1 and 5-2) indicates that participants who attended
the optional sessions were not any more likely to improve their score on the integrated
section than those who did not (+0.38 (s=0.14) to +0.40 (s=0.22), respectively). On
the independent question, however, participants who attended the optional sessions saw

a noticeably greater improvement (+0.88 (s=0.14) to +0.55 (s=0.21)).

Table 5-1. Difference in score by guestion Table 5-2. Mean score improvement
for both integrated and independent writing for both questions of the writing task
tasks, sorted from lowest to highest by participation type
Q1 Q2
(Integrated) (Independent)
Part. No. Q1 Diff Part. No. Q2 Diff -
P6 0.25 P6 0.25 M 54 C
P1 0.25 P3 0.5 Caresessionsonly | 040 | 022 | 055 | o021
P3 0.25 P7 0.5 Capmmbnt
P9(*) 025 P1 9.78 optional sessi 038 | 014 | 088 | 014
P2(*) 0.25 Po(*) 0.75
P7 0.5 P8(*) 0.75
P8(r) 0.5 P4 0.756
P5(*) 0.5 P2(*) g
P4 0.756 P5(*) 1

As with the results of the speaking question analysis, it is unsurprising that optional
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session participants mostly showed improvement on the independent writing question-

type, which structurally is very similar to the independent speaking questions.

3.3 Questionnaire

All course participants were given a three-page questionnaire immediately following
completion of the post-test. Because the questionnaire also contained several items
related to general course administration and evaluation, only eleven items were selected
for analysis for this study (Table 6). All items were arranged on a standard 5-point scale
in which 1= the lowest (negative) response, 3= neutral, and 5= the highest (positive)
response. Scaling definitions changed depending on the item and were clearly indicated
as such on the questionnaire. Even though this study indicates all questionnaire items
in English, the actual questionnaire was distributed to participants in Japanese that had

been checked by a native Japanese speaker.

Table 6. Questionnaire items selected for analysis

No Questions (All marked on 1-5 scale; details as indicated)
Qs 1-2 (1= very poorly, 3= neither poorly nor well, 5=very well)

Q1 How do you feel you performed on the speaking post-test?

Q2 How do you feel you performed on the writing post-test?

Qs 36 (1= strongly disagree =no change, 5= strongly Agree)
Q3 Do you feel your ability to effectively answer the independent speaking task has improved after taking this course?
Q4 Do you feel your ability to effectively answer the integrated speaking task has improved after taking this course?
Q5 Do you feel your ability to effectively answer the integrated writing task has improved after taking this course?
Q6 Dao you feel your ability to effectively answer the independent writing task has improved after taking this course?
@Q)s 7-8 (1= less confident 3=no change, 5= more confident)
Q7 Do you feel more or less confident in your overall English speaking ability after taking this course?
Qs Do you feel more or less confident in your overall English writing ability after taking this course?
Q8 (1= less motivated, 3 = no change, 5= more motivated)
Q9 Do you feel more or less motivated to continue your study for the TOEFL iBT exam after taking this course?
s 10-11 (1= has not helped at all 3= no opinion efther way, 5 = has greatly helped)
Q10 Do ;ruu :aei :,ll;at participation in this course has helped you toward your goal of study abroad (only for students who plan to
study abroa

11 Do you feel that participation in the flueney building sessions helped your ability to do well on the TOEFL iBT exam? (only
Q for students who attended the fluency building sessions)

Replies for each item were recorded and grouped separately into two categories based
on whether the respondent had attended the optional fluency sessions. The combined
mean was then calculated for each question of both groups. A comparison of the two
groups’ responses can be seen in Figure 1. The eleventh item (Q11) was not included in

the comparison figure as it was only applicable to participants of the optional sessions.
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A full record of relevant questionnaire responses and calculations for the selected items

can be found in Appendix E.

Figure 1. Comparison of mean score for combined select questionnaire responses

5

B Mean,
Core Only

" Mean,
Optional Sessions

Notably, as a group the participants who attended the optional sessions responded with
higher marks for every questionnaire item. The most pronounced differences between
the two groups were found for items Q1 (difference of 1.7 points) and Q7 (difference
of 1.55 points), both questions about participant confidence in their own speaking
ability/performance. This is unsurprising, as it seems to naturally follow that optional
course participants, who experienced 7-9 hours of English conversation over the two-
weeks of the study course, would feel more confident in their speaking ability than those
participants who did not join the sessions,

Conversely, the least pronounced difference was found for item Q5 (difference of
0.45 points), a question about whether participants felt they had improved their ability
to answer the integrated writing question following completion of the course. This is
also unsurprising. It seems likely that the opinion-based communicative nature of the
optional sessions did not instill participants with much confidence to answer the heavily

academic and summary-based nature of the integrated writing question.
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Also of note from this figure is that there seems to have been a general trend for
participants that attended the optional sessions to respond to items either neutrally (>3)
or positively (>4). Indeed, individual participant scores (Table 7) also seem to confirm
this: only four responses of the entire set were considered “negative” (<3), three of those
responses being related to confidence in the participants’ ability to answer integrated-
type questions (Q4 and Q5), further supporting that the optional sessions may not have
been as effective in instilling participants with confidence for answering the integrated

question types.

Table 7. Reponses grouped for optional session participants

Part. No. | Q1 Q2 Q3 Q4 Q5 Q6 Q7 Qs Q9 | Q0 | Qu
. B O SOV O . W AN S SO R U N - W ] -
(. N [ . S| K S 4 a2 3 L5 ) U . N - 5.
) 0 (e - WY [ . 5. ... 5..]....] S bo B .4 L. 5. ). B 1 5
P9(*) 3 4 5 5 4 5 5 5 5 5 5
_Mean | 350 | 350 | 450 | 4.00 | 325 | 425 | 475 | 4.00 | 475 | 4.75 | 5.00
s 058 | 100 | 058 | 141 | 1.50 | 096 | 050 | 0.82 | 0.50 | 0.50 | 0.00

Participants that only attended the core sessions (Table 8) gave a wider range of
responses from negative to positive. As a group, these participants responded negatively
(<3) to three of the ten items (Q1, Q2, and Q5). The responses to Q1 and Q2 were
particularly negative, indicating that the core-session only participants were more
likely to suffer doubt about their testing performance on the speaking and writing tasks
immediately following the exam.

Analysis of individual responses for this group show heavy variance between the
five respondents. Neither participants P1 and P3, for example, marked any responses
positively (>3), while participants P6 and P7 only marked one response negatively
(<3) between them. Of note, participants P1 and P3 were the only participants in the
study who had signed up for the intensive study course without the intent to eventually
take the actual TOEFL iBT exam; both participants had no intention of studying abroad
and had joined the course for the purpose of “general English improvement.” (This was
indicated on the participants’ original application paperwork for the course.) Participant
P1 in particular struggled throughout the course sessions and even indicated interest
in dropping out of the course during the first week to the course administrator. (The

participant decided to stay following encouragement by her instructors.)
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Table 8. Reponses grouped for core-session only participants

Part. No. | Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 | Q10 | Qi1
LB L1 2 812 1.1 1 P . 3.2 | 2 | na | na
I :<- N . T 1. 3 .. 3 | I - 3 1. . 2 . 2212 | . na | na
JPe 22 a4 |8 o4 | 4 |4 | 4 | 4 | na_
r6_ 1 2 | 8 | 4 | 8 | 4 | 4 | 4 | 8 | 4 | 4 | nha

P7 3 3 4 3 3 4 3 4 5 4 n/a
Mean | 180 | 220 | 360 | 300 | 280 | 340 | 320 | 300 | 340 | 400 | n/a

5 0.84 0.84 0.55 0.71 1.10 0.89 0.84 1.00 1.34 0.00 n/a

Of additional note, item Q11, which inquired about whether participants felt that
attending the communicative fluency building sessions benefited them directly in their
TOEFL studies, was responded to with overwhelming positivity. All respondents gave
it the highest possible response (5). Two of the four participants even singled out the
optional sessions as the part of the course they were most satisfied with on the open-
ended comments section of the questionnaire.

Finally, and perhaps most importantly, it needs to be noted that the correlation between
optional course participation and higher questionnaire responses does not necessarily
imply causation. It is possible that some or all the participants who decided to give up
their time to attend the optional sessions were relatively more confident and motivated
than their peers prior to starting the course. A future study should attempt to account for
this possibility with an additional survey of participant attitudes at the beginning of the

study course.

4. Conclusion
4.1 Addressing the research questions

First, with regards to the first research question, “Do students who participate in
optional communication-centered sessions of an intensive TOEFL iBT study course show
greater post-test score improvements on the speaking and writing sections of the TOEFL
iBT than students who do not attend the sessions?”, the pre- and post-test data does seem
to indicate that the participants who attended the optional communicative sessions did in
fact make larger gains on both the speaking and writing sections of the exam. Specifically,
the data indicates that optional session participants made the greatest comparative

improvements on their post-test scores for the independent questions (particularly the
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speaking questions). Despite the small sample size, it is likely that these improvements
can be at least partially attributed to the communicative class sessions, whose tasks
emphasized the requirements for the exam’s independent questions: clearly stating an
opinion followed by thorough and organized support for the opinion.

While optional session participants also did comparatively better on the integrated
speaking questions, the difference was not as pronounced as with the independent
questions. Furthermore, there was no noticeable advantage for optional session
participants on the integrated writing question. While the communicative fluency
emphasized in the optional sessions is important to the integrated writing tasks,
participants may have struggled to comprehend and integrate the text and audio input
for these questions (a skill not practiced in the optional sessions.)

With regards to the second research question, “Does incorporation of communicative
tasks into the speaking and writing sections of an intensive TOEFL iBT study course
improve student overall attitudes about their ability to successfully perform on those
sections of the exam and about the exam itself?", the questionnaire data shows that
the optional communicative session participants tended to indicate higher levels of
confidence for all categories: confidence in performance immediately following the test
(Q1 and Q2), confidence in improvement of ability to effectively answer speaking and
writing test questions (Q3 through Q6), and confidence in their overall speaking and
writing ability (Q7 and Q8). With some inconsistency, response differences between the
two participant groups were relatively more pronounced for speaking skill-related items
than writing skill-items, and independent type-related item more than integrated type-
related items.

Questionnaire responses also indicated that participants who joined the communicative
sessions were more motivated to continue their TOEFL studies after the course (Q9).
However, this data point may be obscured by the fact that two of the five core-session only
participants indicated lowered motivation while the remaining three core-session only
participants all indicated increased motivation. The two who indicated lower motivation
were not interested in studying aboard and therefore were not planning to take the actual

TOEFL iBT at any point in the future, providing a likely explanation for their responses.
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Finally, all communicative session participants responded that participation in the sessions

“greatly helped” their ability to do well on the TOEFL iBT exam.

4.2 Pedagogical Implications for Future Courses

While the small sample size for this case study makes it difficult to generalize any of
the findings beyond the immediate context of the Tokiwa TOEFL iBT intensive study
course, the trends indicated by both post-test score comparisons and exit questionnaires
suggest that regular inclusion of communicative task-based sessions into the core
curriculum of the course would be beneficial to future participants. Additional studies
are needed accordingly to judge the efficacy of the changes to the curriculum and ensure
best practices in the classroom. Future studies should seek to expand sample size and
include a pre-course participant questionnaire to more accurately assess changes in

student attitude through participation in the course.
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Appendix A. February 2014 TOEFL iBT Preparation Course Schedule
Part 1/Week 1

Monday Tuesday Wednesday Thursday Friday
2017 2/18 2/19 2/20 2021
1ot (60 min) weé]; . ]:“1':m Listening Listenin, Readin Listeni
9:00 — 10:00 o (+Pre-test) 4 g AR
Strategies
2nd (60 min) Reading ; : ; ’ : ;
10:10 — 11:40 (+Pre-test) Listening Reading Listening Reading
3rd (60 min) i s Independent Independent Independent
11:20 — 12:20 Reading Renling Writing Speaking Writing
Lunch
12:20-13:30
Fluency Fluency Fluency Fluency Fluency |
4th (60 min) Building Building Building Building Building |
13:30 — 14:30 Speaking Speaking Speaking Speaking Speaking
(Optional) (Optional) {Optional) (Optional) (Optional)
Open Lab
(150 min) Open Lab Open Lab Open Lab Open Lab Open Lab
14:30 ~ 17:00
Part 2/Week 2
Monday Tuesday Wednesday Thursday Friday
2124 2/25 2126 2127 2/28
1st (60 min) Independent Integrated Integrated
9:00 — 10:00 WeleaTntxo Writing Writing Writing
Post-test
2nd (60 min) Independent Independent Integrated Integrated
10:10 - 11010 Speaking Writing Speaking Writing
8rd (60 min) Independent Independent Integrated Integrated S
11:20 - 12:20 Speaking Speaking Speaking Speaking
Lunch
12:20-13:30
. Flu.enlcy Fh}en.cy th_enlq:g-r Flu_en'cy Post-tast
4th (60 min) Building Building Building Building
13:30 — 14:30 Writing Speaking Writing Writing
(Optional) (Optional) (Optional) (Optional)
Open Lab Questionnaire/
(150 min) Open Lab Open Lab Open Lab Open Lab Certifeate
14:30 ~ 17:00 Ceremony
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Appendix B. Electronic Testing Services (ETS) Rubrics for the TOEFL iBT Speaking Tasks
Independent Speaking Rubric (for Questions 1 and 2)

eoherence oecurs meaning miy be oheoured
in places. A response at this level is
characterized by at Teast two of the
following:

choppy rhythmipace; meaning may be
ohscured in places.

Structures and voenbulary may express
mainly simple (short) andfor general
propositions,

with simple or unclear connections mada
among them (zerinl listing, conjunetion,
juxtaposition),

Seare Deseription Delivery Language Use ‘Tapic Development
i The response demonstrates effective use of
The response fulllla the demanidbofthie | noon oo noer evitd grammar and vocabulary, It exhibitsa | )
task, with at most miror lapses in I & - b it B is and o the
o P SRR expreesion). Speech is clear. It may include |fairly high degroe of automaticity with good i
i} It is highly and ¥ - & i : i task. It is generally well developed and
4 i 2 4 minor lapses, or miner difficulties with contrel of basic and complex structures (as , e +
exhibits sustnined, coherent discourse, A e Z % o . « coherent; relationships between ideas are
at-thic Tavel s cb uad b-all pronunciation or intonation patterns, appropriata). Some miner (or systematic) it (o clisir s v
slavers 200,17 8 which do niot affect overall intelligibility,  [ercors ace noticsable but do ot obscurs Progt !
of the following: A
[meaning.
'The response demonstrates fairly
The response addresses automatic and effective use of grammar
the tusk appropriately but may fall short of |Speech is generally clear, with some and vocabulavy, and fairly coherent [Responze is mostly coberent and sustained
being fully developed. Tt is generally Muidity of expression, though minor pression of relevant ideas. Response may {and conveys relevant ideas/information,
" intelligible and coherent, with some fluidity|difficulties with pronunciation, intonation, |[exhibit some imprecise or i use of |Overall devel 1= some- what limited,
of expression, theugh it exhibits some ar pacing are noticeable and may require bulary or ical or be |usually lacks elaboration or specificity,
iceable lapses in the expression of ideas. {listener effort at times (though overall somewhat limited in the range of Relationships between ideas may at times
A response ot this level is charncterized by [intelligibility is not signifieantly affocted), |structures used, This may affect overall not be immediately clear,
at least two of the following: fTuency, but it does not seviously interfere
with the communication of the message.
The response demonstrates limited range
and control of grammar and veeabulary.
The response addresses the task, but These limitations often prevent full The respense is connected to the task,
devel of the topie is limited. Tt i i L A 11 of idens, For the most part, only |though the number of ideas presented or
containg intelligible speech, although s.pwd’ 3 hflsmlnll_v tutalligible; though hasic sentence structures are used the development of ideas is limited. Mostly
‘ . listener effort is needed hecnuse of unclear . sz R S
problems with delivery and! or overall : ; i . successhully and spoken with Nuidity. basie ideas are exprezsed with limited
2 articulation, awloward intonation, or

elaborrtion (details and suppoet). At times
relevant substance may be vaguely

3 it ¥ i
ideas may be unclear.

of

The response is very

limited in content and/

o coherence or is only minimally connected
to the task, or speach ia largely
unintelligible. A response at this lovel is
characterized by at least two of the

Consistent pronunciation, siress and
Intonation difficulties cause considerable
liatener effort: delivery is choppy,
fragmented, or telographic! frequent pauses|
and hesitations,

Range and contral of grammar and
vocabulary soverely limit or prevent
expression of ideas and connections among
idaaz, Some low-level responses may rely
Teavily on practiced or formulaic
expresaions,

Limited velevant content is expressed. The
P 1y lacks sut beyond

expression of very hasic ideas. Speaker may|

b nnable to sustain speech to complete the

task and may rely

heavily on repetition

oxpression, though it exhibits some
noticeable lapses in the expression of ideas.
A response at this level is characterized by
at least two of the following:

or pacing and may require stme listener
offort at times. Overall intelligibility
remains good, however.

The response is connected to the task,
though it may be missing some relevant

Speach is clear at times, though it exhibits
blems with i

2al

4 or be |

following: of the prompt.
] Speaker makes no attempt to respond OR response is unrelated to the topie.
Integrated Speaking Rubric (for Questions 3 through 6}
Seare Deseription Delivery Language [sa Topic Development
The response demonstrates good control of
, 9 2 hiasic and complex prammatical structures
T TSRpHISS ulilly ,‘he demawi.s biie:: (el ]s, Il?' shear, ﬂlei, i that allaw for cahevent, efficient The response presents a clear progression
tagk, with at most minor lapses in It may include minor lapses o S, . i :
bRl gdisian e PR o | (automatic) expression of relevant ideas.  |of ideas and conveys the relevant
completensss. It is highly intelligible and  |minor difficulties with pronunciation or I Y - b 2 2
4 i g %2 % y S Contains genarally effective word choice,  |information requived by the task. It
exhibits coherent A Pace mny vary at times ag the 3 i il : o
i y v s 7 ‘Though some minor (or erTars detail, though it may
rezponze nt this level is characterized by allfspeaker attempts to veeall information, p i : : . i
L A SIS . F or imprecise use may be noticeable, they do |have minor errors or minor omissions.
of the following: Overall mtelligivility remains high. e
not require listener effort
{or phseure meaning.
The response demonstrates fairly
The response addresses the task antomatic and effective use of grammar
appropriately, but may fall short of being  |Speech is penevally elear, with some nd voeabulary, and fairly coherent The response is sustained
fully developed. It is genevally intelligible  |Muidity of expression, but it exhibitz minor |expression of relevant ideas. Response may [and conveys relevant information required
3 and coherent, with some fluidity of diffieultios with pronunciation, intonation, |exhibit some imprecise or inacourate vse of by the task. However, it exhibits some
Lot 1 :

lack of

or
somewhat limited in the range of
structures used. Such limitations do not
ly interfere with the communication

gpecificity with respect to content, or
choppiness in the progression of idens.

the range and control of voeabulary and
d i {some complox

farmation or contain & It

some intelligible speech, but at

pacing and a0 may require significant

structures may he used, but typically

|of the message.
The response conveys some relevant
e beanies s Tommbbid i infornmation but is clearly incomplete or

inaccurate. It is incomplate if it omits key
ideas, makes vague reference to key ideas,
or demonstrates limited develepment of
important information. An inaccurate
respense demonstrates misunderstanding
of key ideas from the stimulus, Typically,
ideas expressed may not be well connected
or cohesive so that familiarity with the
stimulus is necessary to follow what is

being discussed.

unintelligible, A respanse at this level is
charactervized by at least two of the

is choppy, fragmented, or telegraphic.
Speech containg [requent pavses and

2 s probleans with inbelligibiity ardiot Iistenlm' effort, Speech may not be contain ervors), This results i.n limited or
psill i Kol TR A (suatained at a i tent %we] tk i Sagiee - of relevant lde.ss and
at this level is charaetzrized by at l’rnhl;rms‘wilh lntel.l.lmbﬂlts"msy ?hncule ar !
least two of the following: g in places (hut not 4 of may anly be
evident at the phrasal level.
The response is very limited in content or  |Consistent pronunciation and intonation  |Range and control of grammar and
coherence or is anly minimall d to|problems caugs iderable listener effort [vocabulary severely limit for prevent)
1 the tagk, Speech may be largely and froquently obscure meaning. Delivery  |expression of ideas and conmections among

ideas, Some very low-level responses may
rely om isolated wards or short utterances
to communicate ideas.

fllawi i
0 ISEanker makes no attempt to respond OR response is unrelated to the topic,

The response fails to provide much relavant)
content, Idens that are expressed arve often
inaccurate, limited to vague utterances, or
repatitions (including repetition of prompt),

== ][k

2_
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Appendix C. Electronic Testing Services (ETS) Rubrics for the TOEFL iBT Writing Tasks
Integrated Writing Rubric (for Question 1)

Score __ Task Deseription
A response at this level successfully selects the important information from the lecture snd coher- ently and accurately presents this information in relation to the
relevant information presented in the reading. The response is well org d, and 1§ errors that are present do not result in inaccurate or imprecise
5 presentation of content or connections.
A response at this level iz g 1y good in selecting the imp information from the lecture and in coherently and accurately presenting this information in relation
to the relevant information in the reading, but it may hove minor omission, i ar imj of tent from the lacture or in connection to
4 points made in the reading, A response is also scoved at this level if it has more frequent or noticeable minor language eveors, as long as such usage and grammatical
do not vesult in anything more than an cccasional lapse of clarity or in the connection of ideas,
A response at this level contains svme important information from the lecture and conveys some relevant connection to the veading, but it is marked by one or move of
the following:
o Although the overall response s definitely oriented to the task, it conveys only vague, global, unelear, o somewhat impreeise conngetion of the points made in the
3 lecture to points made in the reading.
 The response may omit ene major key point made in the lecture,
# Some key points made in the lecture or the reading, or connections between the two, may
be incomplete, inaccurate, or imprecize,
o Errors of usage andfor may be more frequent or may result in noticeably vague expressions or ob d ings in ving ideas and
A response at this level contains some relevant information from the Jecture, but is marked by sig- nifieant language difficulties ar by significant omission or inaccuracy
of important ideas from the lecture or in the connections between the lecture and the reading: a response at this level is marked by one or more of the following:
4 » The response significantly misrepresents or eump]ewi\'nmlls the overall conneetion between the lecturs and the reading.
 The response significantly omits or significant] T important points made in the lecture.
 The response contains language ervors or expressions that largely abscure connections or meaning at key junctures, or that would likely obscure understanding of key
idens for & reader not alveady familisr with the reading and the lecture.
A response at this level is marked by one or more of the following:
1 » The response provides little or no meaningful or relevant coherent content from the lecture,
@ The language level of the response 15 so low that it is difficult to derive meaning,
0 A response &t this level merely eopies sentences from the reading, rejeets the topie or is other- wise not connected to the topic, is written in a foreign language, consists of

keystroke cf ar s blank.

Independent Writing Rubrie (for Question 2)

Soore Taek Description
An essay at this level largely accomplishes all of the following:
effectively nddresses the topie and task
® is well organized and well developed, using clearly appropri I} ifi
andfor details
o displays unity, progression, and coherence
o digplays consistent facility in the use of languege, demonstrating syntactic variety, appropriate werd choice, and idiomaticity, theugh it may have miner lexieal or
i grammatical eveors
An essay ab this level larpely accomplishes all of the following:
» adidvesses the topic and tesk well, though some points may not be fully elaborated
» iz generally well organized and well developed, using sppropriate and sufficient explanations,
4 exemplifications, andfor details
= diaplays unity, progression, and coherence, though it may eontain occasional redundancy, digression, or unclear connections
o displays facility in the use of language, demonstrating syntactic vaviety and range of voeabu- lary, though it will probably have cecasional noticeahle minor ervors in
structure, word form, ov use of idiematic language that do not interfere with meaning
| An essay at this level is marked by one or more of the following:
» addresses the topic and tesk using hat developed expl ! exemplifications, and/or details
3 . ﬂilmin}s unity, pmgre.won and coherence, though mmwmod' idens may be accasionally obscured
@ may d i facility in formation and word choice that muy result in leck of elarity and oceasionally chscura meaning
® may display accurate but limited range of syntactic stractures and vocabulary
An essay ab this level may reveal one or more of the following wenknesses:
“ hm.ttl:d dm-atopmnt in respanse to the topic and task
2 © inad ar ion of ideas
® inappropriate or insufficient exemplifications, explanations, or detsils to support or illustrate generalizations in response to the task
® a noticeably inappropriate choice of words or word forms
® an accumulation of evrors in sentence strueture andior usag
An egzay nt this io\-'vl is geriously lawed by one or more of the following weaknesges:
1 » seripus d i or underdevel
® little or no detail, or irvelevant specifics, or questionable responsiveness to the task
# serigus and frequent errors in sentence structice or usage
5 An essay at this level merely copies words [rom the topie, rejects the topie, or is otherwise not connected ta the tapic, is written in a foreign language, consists of

keystroke characters, or is blank.
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Appendix D. Pre- and Post-test Score Data for Speaking and Writing Tasks by Question
1. Pre-test Score for Speaking GQuestions

(*) Indicates participation in optional communicative ‘fluency building sessions”

—4pd—

Raw Adjusted |
Q1 Q2 Q3 Q4 Q5 Q6 Section Section
Part. No. | (Indep.) | (Indep.) | (Integ) | (Integ) | (Integ) | (Integ.) [Mean Scord Score Score
P1 1.5 1.76 1 0.5 1.25 1 1.167 8.760 9
P2(*) 1.76 1.5 1.25 0.75 1.26 1.250 9.376 9
P3 1.76 1.5 1,25 1 1.26 1.6 1.376 10,313 10
P4 2 2 1.5 1.5 1.5 1.25 1.625 12,188 12
P5(%) 2.25 1.75 1.5 1.25 1.5 1 1.6542 11.563 12
P6 2.25 2.5 2.25 1.75 2.25 2 2,167 16.250 16
P7 2.5 2.25 2 1.75 2.25 2 2,125 15,938 16
P3(*) 2.75 2.5 2.25 1.75 2 2.208 16.563 17
P9(*) 25 2.75 25 2 2.5 2.25 2.417 18.125 18
11. Post-test Scores for Speaking Questions
Raw Adjusted
Q1 Q2 Q3 Q4 Qs Q6 Section Section
Part. No | (Indep) | (Indep.) (Integ.) (Integ.) (Integ.) (Integ.) |[Mean Scord Secore Score
Pl 2.25 2 1.256 0.76 1.25 1 1.417 10.625 11
P2(*) 2.6 2.25 1.76 1.25 1.6 1.6 1.792 13.438 13
P3 2.25 2 1.5 1.25 1.75 1.6 1.708 12.813 13
P4 2.5 2.5 1.5 1.5 1.5 1.917 14,375 14
P5(*) 3 2.75 2 1.5 1.75 2.167 16.250 16
Pé6 2.75 2.75 2.5 2 2.25 2.25 2.417 18.125 18
P7 2.5 2,75 2.5 2 2.25 1.756 2.333 17.500 18
P3(*) 3.25 3.25 2.5 2.25 2.75 2.5 2.750 20.625 21
Pa(*) 3.25 3.256 2.786 2.25 2.16 2.76 2.833 21.260 21
111, Pre-test Scores for Writing Questions
Q1 Q2 Raw Section Adjusted
Part. No.| (Integ) | (Indep.) |Mean Score Score Section Score
P1 1.256 1.756 1.5 9 9
P4 1.25 2 1.625 9.75 10
P3 1.5 2.25 1.8756 11.25 11
P2(*) 1.76 2.25 2 12 12
P5(*) 1.75 2.25 2 12 12
Pé 2 2.756 2.375 14.25 14
PT 2 2.6 2.26 13.56 14
Pa(*) 2.75 2.75 2.756 16.5 17
PI(*) 3 3 3 18 18
iv. Post-test Scores for Writing Questions
Q1 Q2 Raw Section Adjusted
Part. No. (Integ.) | (Indep.) [Mean Scord Score Section Score
P1 1.5 2.5 2 12 12
P3 1.75 2.75 2.25 13.5 14
P4 2 2.75 2.375 14.25 14
P6 2.25 3 2.625 15.76 16
P2(*) 2 3.25 2.625 16.756 16
P7 2.5 3 2.75 16.5 17
P5(%) 2.25 3.25 2.75 16.5 17
P8(*) 3.25 3.5 3.375 20.25 20
P9(*) 3.25 3.75 3.5 21 21
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Appendix E. Questionnaire Items and Responses
1. Selected Questionnaire Items

No  Questions (All marked on 1-5 scale; details as indicated)
Qs 12 (1= very poorly, 3= neither poorly nor well, f=very well)
Q1 How do you feel you performed on the speaking post-test?
Q2 How do you feel you performed on the writing post-test?
s 8-6 (1= strongly disagree 3=no change, 5= strongly Agree)
3 Do you feel your ability to effectively answer the independent speaking task has improved after taking this course?
P g
4 Do you feel vour ability to effectively answer the integrated speaking task has improved after taking this course?
BT g B
5 Do you feel your ability to effectively answer the integrated writing task has improved after taking this course?
g
Q6 Do you feel your ability to effectively answer the independent writing task has improved after taking this course?
s 7-8 (1= less confident 8=no change, 5= more confident)
Q7 Do you feel more or less confident in your overall English speaking ability after taking this course?
Qs Do you feel more or less confident in your overall English writing ability after taking this course?
Q9 (1= less motivated, 3= no change, 5= more motivated)
Q9 Do you feel more or less motivated to continue your study for the TOEFL iBT exam after taking this course?
€)s 10-11 (1= has not helped at all 5= no opinion either way, § = has greatly helped)
Q10 Dao you feel that participation in this course has helped you toward your goal of study abroad (only for students who plan to
study abroad)
Qi1 Da you feel that participation in the fluency building seasions helped your ability to do well on the TOEFL iBT exam? (only

for students who attended the flueney building sessions)

ii. Combined Responses

Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11
2 2 e S 2 __p_fg ______ ryf la
- Lo s
_nfa_| 1 nfa__
ik L nfa__
% | 1 5___
o ey nla
4 | _nha
pee el 5.
5 5 5
400 | 344 | 300 | 378 | 389 | 344 | 400 | 443 | 500
0.71 1.13 1.22 0.97 1.05 1.01 1.22 0.53 0.00

1i1. Reponses Grouped for Core-Session only Participants

Part.No. | Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 | Q0 | Qi1
- . 1] 2| g | 2|1 |2 | 3 _|._.: S I nfa__| nfa__
N . . Lol ! G ¢ B ). - i M Bl - A > S [ 2 | .nha | na
I 2 ] Z 4 | _.2 O [ 3 4 |4 4 ). 4 | g . 4 | na__
S e e A R ) T 4. . e ) g & [ 3 1 .| nfa_

P7 3 3 4 3 3 4 3 4 5 4 nja
_Mean | 1.80 | 2.20 | 360 | 300 [ 280 | 340 | 820 | 300 | 340 | 400 nla

s 084 | 084 | 055 | 0.71 [ 110 | 089 [ o084 | 100 | 134 | 0.00 n/a

iv. Responses Grouped for Optional Session Participants

Part.No. | Q1 Q2 Q3 Q4 Q5 Q6 Q7
G N - 2| ;S ] . : S [ -
L I e e el S | [ o =y ] [ 3 ] 5.
P8y | ; T L I B .. ].. 4 T L N B
Po*) 3 4 5 5 4 5 5
__Mean 3.50 3.50 4.50 4.00 3.25 4.25 4.75
E 0.58 1.00 0.58 1.41 1.50 0.96 0.50
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